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Abstract 
This study investigates the academic and professional relationships between Peace Corps 
Volunteers and host-country partners that continue post-service. Peace Corps sends citizens of 
the United States abroad to work with host country partners in different sectors, including 
education. This study will address the impact of partnerships that originated from relationships 
maintained by Volunteers from the education sector and their host-community after the 
obligatory two-year service ended.  

Introduction 
 

The purpose of this study is to examine the impact of culturally immersive experiences 
and cultural understanding on international academic and professional partnerships. This 
research will include participants from the Returned Peace Corps Volunteer (RPCV) community. 
The study will address motivations for choosing to maintain a working relationship with 
international partners after in-country service has ended. The depth, breadth, mutual benefits, and 
sustainability of a transformative partnership will also be examined.  

The unique culturally-situated learning experiences that Peace Corps provides Volunteers 
in-country sets the foundation for successful integration to host communities. The in-country 
community-based training program includes situated-language instruction, training in language 
teaching methodology, classroom observation and teaching practice, and key area studies 
(history, economics and cultural norms). Skills acquired during pre-service training are further 
enhanced by daily interactions with the host community. PCVs and the host community develop 
a mutual cooperation and learn about each other’s academic expertise and interests. PCVs are 
trained to identify needs of the host institution through formal learning experiences.  

Once the two-year service ends many PCVs maintain relationships with host partners 
through distance mentoring and training, providing access to technological tools and shared 
educational resources. Appropriateness of strategies employed at this stage are implicitly 
established through mutual cultural understanding and capacity awareness. The inclusive nature 
of activities can lead to a more formalized relationship, as is the case of this study’s partnership.  
My motivation to pursue this research is to explore the outcomes of international volunteer 
service for host countries and Returned Peace Corps Volunteers. The philosophy of developing 
mutual cultural understanding, to establish a learning community that provides access to 
technologies essential to learning.  
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Peace Corps  
 

Peace Corps, an independent agency of the United States (U.S.) federal government, 
sends qualified citizens to communities abroad for a minimum of two years to work with host 
partners in resource- restricted nations. PCVs live in communities where they serve, learn the 
local language of their community, and are trained to identify priorities, strategies, and activities 
to build local capacity in specific sectors, such as agriculture and education (Lough, et al, 2014). 
Members from the host community develop professional and social relationships with PCVs 
through daily interactions. Interpersonal relationships between PCVs and host country partners 
and acceptance of PCVs within the communities lead to improved cross-cultural understanding. 
PCVs who integrate into successfully gain trust and respect within the host community (Hall, 
2007). Among host country partners, frequent contact with PCVs leads to a greater 
understanding of Americans.  

RPCVs often make concentrated efforts to maintain relationships with their host 
communities to create sustainable change that lasts after in-country service. The culturally 
immersive experience and cultural understanding that results from Peace Corps experience is a 
conducive element for creating transformative international academic and professional 
partnerships. The outcomes of the partnership are transformative as opposed to transactional. 
Transformative partnerships are multi-dimensional, mutually beneficial, and more likely to be 
sustained over time.  
 
USA-IFNTUOG Partnership 
 

I served as PCV in a Ukraine from 2010-2012. I was assigned to work with a Ukrainian 
counterpart, who served as a linguistic interpreter and liaison to the host community for two 
years. The counterpart also acted an agent of professional integration and cross-cultural mentor 
at the Ivano-Frankivsk National Technical University of Oil and Gas (IFNTUOG) in Ivano-
Frankivsk, Ukraine. 

After the end of in-country service 2012, my Ukrainian counterpart and I maintained a 
collaborative academic relationship. From 2014 to 2018 the relationship was informal in nature. 
IFNTUOG students were introduced to online learning as part of the initial stages of 
collaboration. My colleagues from the University of South Alabama (USA) and I trained my 
counterpart in online course design using educational technologies provided by our institution. 
This experience revealed a mutual interest in instructional design, online course development, 
and student engagement.  

In 2018, the informal collaborative relationship was elevated to that of a formal 
partnership, with the signing of a Memorandum of Understanding between the both partner 
universities. This official action recognized the importance of the relationship, ensured 
institutional commitment, and gave my former Ukrainian counterpart a higher status as an 
international partner.  

Since the formal partnership was established, our work has expanded. Our Ukrainian partner 
hosted the first webinar in the series on the topic of developing verbal English skills outside the 
classroom using TEDx techniques. This was a presentation at the Conference on Teaching and 
Learning, hosted by my university. The conference was virtual, so it was also attended by her 
Ukrainian colleagues. She was then asked to train other instructors in her department to use web 
conferencing technology (i.e. Zoom). This was of major importance when Ukrainian campuses 
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closed due to COVID-19. The technical skills she for our department’s remote professional 
development workshops and one-on-one training had a positive impact in her educational 
environment.  

We engage her students in partnership activities to develop global competencies. Student-
initiated classroom participation and self-regulated learning is not presently characteristic of 
Ukrainian higher education. The partnership gives Ukrainian students access educational 
technologies that reflect the cultural learning practices of that country. The partnership integrates 
online learning experiences with traditional face-to-face education to promote a more learner-
centered curriculum at the partner institution (Loo, et al, 2019).  

My motivation to pursue this research to explore the outcomes of international volunteer 
service for host countries partners and Returned Peace Corps Volunteers. The current research 
that exists on international service does not provide evidence of impact, rather the majority of 
current research in this area is based on case and cross-sectional studies (Devereux, 2008; Lough, 
et al, 2014).   

The following research questions will be explored in this study. 
 What are some of the changes in values and beliefs that individuals experience during 

Peace Corps service? 
 How did cross-cultural experiences with individuals from the host country affect these 

changes? 
 Did the experience result in a commitment to the education sector or related service-

oriented career paths? 
 What types of relationships do RPCVs maintain with host country individuals and 

organizations? 
 

Method 
Procedure 
 

I chose to use mixed-method approach for this study. The research is conducted in two 
phases. Phase 1 (P1), described in this paper, used an online questionnaire to collect quantitative 
data. The quantitative data collected in the questionnaire identified individuals who meet the 
inclusion criteria required to participate in Phase 2 (P2). I used descriptive statistical analysis to 
examine the 32 participants on the quantitative variables. Because of the qualitative focus of this 
study and the small number of cases, I did not use statistical significance testing.  

Starting in P2, qualitative data will be gathered through in-depth interviews conducted 
over Zoom. A letter of Informed Consent will be given to each participant prior to each 
interview. During this phase, the perspectives of each participant will be revealed through 
qualitative methods using Strauss and Corbin’s (2015) approach to data analysis. The constant 
comparative method will be used to develop concepts from the data through continual data 
collection, coding, and analysis.   
 
P1 Participants 
 
 Thirty-two individuals participated in P1 this study. All were Returned Peace Corps 
Volunteers who satisfactorily completed two years of Volunteer service in a foreign country or 
completed their Volunteer service with an early Close of Service. Twenty participants were 
female, eleven were male, one self-described as non-binary, and three did not indicate their 
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gender. Twenty-nine participants indicated that they served only once, in one host country. Two 
participants served twice, in a different host country each time. One participant served twice, 
each time in the same country. The earliest starting year of service among the participants was 
1973. The most recent Close of Service year reported was 2020. The participants’ primary 
assignment sectors included agriculture, community economic development, education, 
organizational development, health, and youth in development. 
 
Findings 
 

All 32 participants responded to which geographic region of the world they served. The 
responses indicated six different regions. The majority served in Eastern Europe and Central 
Asia (44%). The second region with the where participants served was Africa (22%). Other 
participants indicated serving in Eastern Asia (16%), Central America (13%), Caribbean (3%), 
and South America (3%). 
 Ukraine had the highest concentration of participants (34%). Three participants (9%) 
served in Tanzania. Guatemala and Armenia each hosted two of participants. The other countries 
each hosted one participant. Two participants indicated that they served twice, one of them 
served in Mauritania after serving in Chad and the other served in Comoros after serving in 
Kyrgyzstan. One participant responded that they served twice and indicated that they served in 
Ukraine both times. See Table 1 for countries represented in this study. Table 2 depicts the host 
countries of those participants that served in Peace Corps more than once. 
 
Table 1 
Host Countries of Participants 
 
Country Number of Participants Percent 
Ukraine 11 34% 
Tanzania 3 9% 
Guatemala 2 6% 
Armenia 2 6% 
Belize 1 3% 
Chad 1 3% 
Ethiopia 1 3% 
Jamaica 1 3% 
Mongolia 1 3% 
Nepal 1 3% 
Philippines 1 3% 
Romania 1 3% 
Ghana 1 3% 
Burkina Faso 1 3% 
Peru 1 3% 
Kyrgyzstan 1 3% 
Georgia 1 3% 
Honduras 1 3% 
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Table 2 
Host Countries of Participants Who Served Than Once 
 
Country Number of Participants Percent 
Only Served in Once 29 91% 
Mauritania 1 3% 
Ukraine 1 3% 
Comoros 1 3% 
 

Overall, 13 of the 32 respondents worked in the education sector for their primary 
assignment. This includes secondary school, higher education, math education, teachers of 
English as a foreign language. The participants indicated their level of agreement with several 
aspects of their Peace Corps experience. Overall, 30 participants strongly agreed that the 
experience was rewarding and two simply agreed. The participants were asked to share their 
secondary community projects. See Table 3 for a self-description of secondary community 
projects that the participants were involved in during their service. 
 
Table 3 
Primary Assignment Sector and Host Country of Participants 
 
Country and Service Sector 
Armenia Education 
Belize Served in Two Sectors (Health and Youth in Development) 
Chad Served in Two Sectors (Education and Community Development) 
Ethiopia Education 
Guatemala Agriculture 

Health 
Jamaica Education 
Mongolia Education 
Nepal Education 
Philippines Health 
Romania Organizational Development 
Tanzania Education 
Ukraine Education 

Community Economic Development 
Ghana Education 
Burkina Faso Health 
Peru Served in Two Sectors (Education and Community Development) 
Kyrgyzstan Education 
Georgia Education 
Honduras Education 
 
 Overall, 13 of the 32 respondents worked in the education sector for their primary 
assignment. This includes secondary school, higher education, math education, teachers of 
English as a foreign language. The participants indicated their level of agreement with several 
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aspects of their Peace Corps experience. Overall, 30 participants strongly agreed that the 
experience was rewarding and two simply agreed. The participants were asked to share their 
secondary community projects. See Table 5 for a self-description of secondary community 
projects that the participants were involved in during their service. 
 
Table 5 
Self-Description of Secondary Community Projects 
 
Secondary Community Projects 
Armenia English clubs at the windows on America library, baseball camps, leadership 

camps 
English clubs; English poetry recitation club; English camps 

Belize English teaching, youth soccer club, gardening club 
Chad Women's credit union Building wells for farmers (non-potable water) Scholars 

bowls for middle school maintenance (project started by prior PCV): - Garden - 
Computer room 

Ethiopia English club, Drama club, Grassroots Soccer, Gender & Development Club, Girls 
Club, HIV support group, entrepreneurship program for HIV positive women and 
children, GLOW cam; hygiene and awareness program for the prison population. 

Guatemala English Clubs 
ESL, WID (nutrition, French Intensive gardening) 

Jamaica Environmental science club for teens 
Mongolia English lessons for teachers 
Nepal Taught primary-level science (primary assignment was English) 
Philippines Diversity camps, Leadership camps 
Romania GLOW/TOBY (gender) camps; environmental activities 
Tanzania English book club, English movie night, weekly English language club 

Grassroot Soccer 
HIV-aids awareness 

Ukraine English and Journalism club, summer camps, community clean-ups 
English Camps for Ukrainian teachers of English. I also raised money to purchase 
a computer for my school. 
English Camps, English Clubs 
English camps, English clubs, HIV/AIDS awareness/prevention camps, human 
trafficking awareness/prevention camps, teacher training camps, drama camps 
English camps, English movie clubs, GLOW seminars for girls 
English club for youth; English club for adults; helping friend with her after-
school students practicing their English lessons. 
English Club University English language classes Plast (youth scouting 
organization) activities 
English summer camp and English club 
English/youth leadership development/environmental/HIV AIDS camps, English 
clubs, after school tutoring 

Ghana English Club 
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Burkina Faso English classes, cooking classes, cognitive stimulation class for senior citizens, 
girls soccer club, movie club, exercise clubs. 

Kyrgyzstan English clubs, environmental camps, competitions & field days 
Georgia Nutrition awareness, feeding the male nourished, supporting women’s income 

generating projects of clay, seeds, clothing, and corn husks designs. 
 
 

Next Steps 
 

The data collected for this exploratory study will be used to develop questions for the in-
depth interviews that I will conduct in Phase 2. The interview questions will also be based on 
data collected on existing literature on Returned Peace Corps Volunteers and the cultural, social, 
academic post-service outcomes. After the interviews are conducted, each case will be examined 
in totality. The different cases will be compared for patterns that emerge and differences that 
exist.  
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