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Abstract
This paper presents a successful 3-year (2016-2018) summer program, a grant project funded by the National
Science Foundation (NSF) to provide students with international research experiences. The success encompasses
three important components – program design, deep level of learning engagement and preparing students for future
career in the globalized job market. A grant evaluation has been integrated into the entire program to improve the
quality of the program. This study indicates students not only get know Chinese culture but more important they
understand their own culture better through the eyes of different culture. UH cross-cultural learning program
effectively prepared the students for 21st century’s globalization.
(For detailed summer program information, visit http://ires.nsm.uh.edu/)
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The Summer Program
The University of Houston (UH) has been awarded an IRES (International Research Experiences for
Students) grant from the National Science Foundation (NSF) to create an eight-week summer program to fund
students to study and research for three years (2016-2018) in China. The mission of the grant is to prepare U.S.
college students to be diverse and globally-engaged research leaders equipped with world-class research skills to
strengthen economic competitiveness in this fast technology-emerging and globalized world. The traditional and
enclosed classroom is no longer effective and powerful enough to educate our students with ready-to-use knowledge
to solve real world problems when they step out of school. Globalization needs students to acquire new knowledge
and skills that can help them survive and compete. They need to develop new world ability in addition to research
skills. Cross-cultural understanding is one of the most challenging issues in cross-cultural research activity. The UH
Summer Program is one of the best solutions to this challenge by providing students with opportunities to
understand the cultural differences with their own personal experiences through living and studying in a foreign
environment, fully merging themselves in the new culture and surrounded by local people while conducting on-site
research. The program “provides students with a global context in which students can improve their cultural
awareness and gain social competency to accommodate the changes in the global community” (Liu, 2007, P.36).
The summer program is a collaborative work between UH and the China University of Geosciences (CUG)
at Wuhan. UH and CUG developed diverse activities for students to facilitate and enrich their cultural learning
experiences. UH organized three orientations before students leave for the international trip. For majority of
students, it was their first time to travel abroad. The orientation from the UH Study Abroad Office helped them with
travel procedure, policies and rules. The second cultural orientation introduced students about Chinese culture,
holidays, food, social system, as well as the unique communication styles, and more importantly how to respect
cultural differences and hold proper attitude to address the conflicts on cultural values. The third orientation is to
prepare students academically on how to conduct field landslide investigations using state-of-the-art GPS and
LiDAR techniques. CUG created twenty-four Chinese language courses, cultural activities and events in addition to
research activities to help students better understand Chinese culture
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The 3-year summer program had successfully accomplished in summer 2018. Throughout the 3-year
implementation, a grant evaluation has been integrated to collect data from each student activity to overall
effectiveness of the program. The results from the data analysis have been used to improve the quality of
implementation. Three important aspects were summarized from this successful implementation, the designing of
the program, student deep-level engagement in learning experiences, and align academic curriculum with societal
needs to prepare students to be competitive and responsible researchers in their future career.
I.

Design for Success

Pre-departure Orientations in US
There were altogether twenty-two students participated in the summer program, eight students in both 2016
and 2017, and seven students in 2018 Female students outnumber male students by 3. The ethnic background of
students is very diverse, twelve Caucasians (55%), four Latino or Hispanic (18%), four Asian or Asian American
(18%), one African American (5%) and one Native Hawaiian (5%). Their age range is from 20 to 36. Four students
had never travelled abroad prior to the summer program. Only one student had study abroad experience before. In
order to prepare students for successful cross cultural learning experiences, the summer program very carefully
designed a series of activities. Three pre-departure orientations were organized to help students smooth into the new
cultural environment with readiness for their living and learning in a foreign country. The UH Learning Abroad
Office (https://www.uh.edu/learningabroad/) delivered a presentation on passport and visa etiquette, which was
especially helpful for the students who had never traveled outside the country, and instructed students to keep paper
and digital copies in various places in case any unexpected situation occurred. Students were also provided with
detailed travel tips regarding immigration, carry-ons and luggage, medication abroad, research weather and culture,
Wi-Fi and technology. The office also helped students understand culture shock, and coping strategies on how to
deal with discomfort, confusion and frustration while living abroad. The office advised students to be engaged in
and explore the new culture, make friends with local people, maintain an appropriate level of contact with friends
and family back at home as well as keep an open mind and avoid judgement. Safety abroad, alcohol and drug law
were also included in the presentation. For most students, they had never lived or studied in China, they had little or
very superficial knowledge about the country and the places they would go. The presentation helped students to be
aware of differences, rules and regulations in the local culture. For the past three years, students had improved rating
for the presentation. In 2018, seventy-one percent of students thought it was very helpful, and 29% thought it was
moderately helpful. Table 1 shows the comparison ratings in the past three orientations from the UH Study Abroad
Office.
Table 1. The Comparison Ratings in the Past Three Orientations from the UH Study Abroad Office
Year
2016*
2017*
2018

Very Useful
N
%
2
29%
5
71%
5
71%

Moderately useful
N
%
1
14%
1
14%
2
29%

Slightly useful
N
%
4
57%
1
14%
0
0%

*Seven among eight students finished the survey.
The second pre-departure orientation is specific about Chinese culture, major holidays both traditional and
governmental, Chinese cuisine in different areas, unique characteristics of Chinese culture. The orientation is not
just providing apparent cultural information, but more importantly it intends to educate students the nature of
culture, which is not inherited but learned. Culture forms values, creates attitude, and influence behaviors. Students
need to realize that culture is dynamic and the traditional stereotyping value system is not applicable in today’s
world. Since China adopted the open policy in mid-80, more and more young people have been exposed to the
western world and they have been embracing western value in their life. This creates an optimal environment for
foreigners to live and study in China since young people are more open and communicative to people from outside.
However, the old traditional value is still prominent enough to present challenges to foreigners to live in the mixed
culture, such as the priorities of cultural values that are different between US and China. People tend to
communicate in directness and openness in US, while Chinese are more indirect and their communication is often
embedded at many socio-cultural levels. Mutual respect is seen as the norm in US, but in China “Equality of
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treatment is not assumed nor is it necessarily regarded as desirable” (Nisbett, 2004, p. 49). “The traditional Chinese
moral system clearly spelled out the relationship between officials and ordinary people, parents and children, older
generation and younger generation (Liu, 2007, P. 39). The cultural presentation helped students understand cultural
differences so that they can communicate properly in the new environment. Consciously understanding the blocks
to cultural communication, such as ethnocentrism, discrimination, stereotyping, culture blindness and cultural
imposition are extremely important in the globalized society. Students were offered the skills to overcome cultural
differences and encouraged to respect differences and to keep their personal beliefs personal without judging others
while living and working together with local people or even within their own group. In the situations where the
conflicts occur, students were provided with skills to resolve the conflicts through understanding others in their
cultural perspectives. Students reported positive feedback on the cultural presentation as shown in Table 2.
Table 2. The comparison ratings in the past three presentations on Chinese culture
Year
2016
2017
2018

Very Useful
N
%
1
14%
5
71%
5
71%

Moderately useful
N
%
5
71%
2
29%
1
14%

Slightly useful
N
%
1
14%
0
0%
1
14%

GPS and LiDAR technology training is the third orientation activity. This training session prepared
students with the knowledge necessary to conduct successful field research on landslide monitoring in China. This
session covers the topics on GPS and LIDAR technique development and their applications to studies of earthquake,
landslide, subsidence, faulting, coastal erosion, sea-level change and structural monitoring. After the first summer
program, the instructor, also the PI (Principle Investigator) of the grant made some changes and added more hand-on
practice and reading materials to address student needs and improve their level of understanding and ability to
conduct field research. This training session shows the greatest improvement in the past 3 summers. In 2018, 100%
students thought the training session is very helpful as shown in Table 3.
Table 3. The Comparison Ratings in the Past Three GPS and LiDAR Training Sessions
Year
2016
2017
2018

Very Useful
N
%
1
14%
5
71%
7
100%

Moderately useful
N
%
1
14%
2
29%
0
0%

Slightly useful
N
%
5
71%
0
0%
0
0%

Language Classes and Cultural Activities in China
In order to facilitate student living and learning and enhance their research experiences in China, the China
University of Geosciences (CUG) at Wuhan created eight language and cultural classes to improve students’
language skills and to update students with today’s China. The instructors engaged students learning through direct
interaction, playing games and using different strategies to help student practices. The class ratings were improved
through the years. In 2018, 100% of students thought that the Chinese phonetics, lexis, and daily communication
dialogue classes were very helpful, 86% thought the Chinese language class was very helpful. China Today and
Chinese Culture classes were also reported very help with 71% ratings. Students stated the following most helpful
and fun activities in the language classes in summer 2018 program.
Speaking with people outside of the classroom utilizing material learned in class.
The language classes, the pronounce classes, the China today class.
Learning ping yin to start grasping on local language and being with locals (volunteers and/or teachers).
The best way to learn the language was simply to be immersed in the language.
Practicing what you learned in class with actual Chinese speakers and calligraphy class.
I learned the most during the "directions" class. We had to work in pairs and give directions to our
blindfolded partner to find everyone around the room. All the paired language activities were very useful.
Besides that, I learned the most just hanging out with the volunteers outside of class.
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Learning ping yin, practicing and repeating, reviewing materials we learned in classes, playing games using
material we learned in class, smart boards that teachers used so they can emphasize materials and write
over presentations when needed, and spending time with locals/volunteers
The language classes were great, especially when the teachers would have interactive games to help us
learn the language.
Practicing Chinese with the teachers was the most helpful because I got to work on my pronunciation.
When teachers had games for us to reinforce what they were teaching at the moment.
CUG also arranged sixteen cultural activities to help students better understand Chinese culture. The
activities range from visiting museums (Hubei Museum, Museum of 1911 Revolution, Museum of CUG, and the
State Geological Museum in Beijing), sightseeing (the Great Wall and Tiananmen Square in Beijing, the East Lake,
Moshan Mountain, Yangtze River Cruise, Hankou Bund), to Chinese folk activities (Chinese zodiac paper-cutting,
Chinese painting and calligraphy, Tai Ji/Kung Fu, Chinese knot, jewelry appraisal and appreciation, and watching
Chinese movie). In three summer programs, students rated Tai Ji/Kung Fu, visiting the Great Wall and Chinese
calligraphy as the extremely helpful activities to understand Chinese culture. Students in 2018 group also showed a
great interest in visiting the museums. Table 4 shows the ratings on the top three activities in the past three summer
programs.
Table 4. The Comparison Ratings for Top Three Chinese Cultural Activities
Cultural Activities
Tai Ji / Kung Fu
Chinese Calligraphy
Visiting the Great Wall

Extremely helpful

Very helpful

Moderately helpful

2016 2017 2018 2016 2017 2018 2016
57%
37%
29%
14%
25%
57%
29%
43%
50%
29%
43%
38%
57%
14%
29%
63%
57%
14%
25%
14%
43%

Slightly helpful

2017 2018 2016 2017
2018
12.5%
14%
0%
25%
0%
12.5%
0%
0%
0%
14%
12.5%
14%
14%
0%
14%

Integration of Grant Evaluation
The summer program integrated a research component throughout the entire grant implementation. The
research study is instrumental to the success of the program. The analyzed results of the collected data were used to
improve the overall quality of the program. A pre-survey and a post-survey were designed to collect data. For the
first two years, students were surveyed before and after their trip and the data analysis were entirely based on
students’ perceptions and feedback from their living and learning experiences in China. For the last trip, the grant
evaluator participated in some research activities and interacted with students and observed their learning, which
provided very valuable data for the research study. Students were fully engaged in the exploration and investigation
process and showed a great interest in new knowledge acquisition. The evaluator witnessed the true impact of the
program on student learning and research activities.
A pre-survey was conducted before students leave for the trip. The survey has two sections. The first
section is to collect student demographic information and to find out student’s foreign travel experiences, their
preparation for the trip, as well as their expectation from the summer program. The collected data on student
background, their foreign travel experiences and their expectation of the program greatly helped the PI better
understood the students and appropriately address their needs during the program implementation. Their
expectation from the trip was two-fold. Academically, students wanted to study geology to develop professional
expertise, to improve the knowledge of GPS and LIDAR, to use technology through hands-on research activities and
to explore geological changes in earth structure in the real world. Culturally, they wanted to learn more about
Chinese cultures, language, and to expand their world view. The second part of the pre-survey is to assess student’s
perceptions and attitude toward foreign cultures. There are twenty-eight questions in section two, asking students’
comfort level of interacting with people from different cultures, their attitudes towards accepting the values of
different cultures. The data on the second part in three summer programs indicate that all students expressed their
interest in learning about many cultures that have existed in the world, feel comfortable in making friends from all
ethnic groups and respected their friends’ opinion of their own culture even if they disagreed with them. Ninety-five
percent of them strongly agreed or agreed that it is important to respect differences in individuals from diverse
cultural backgrounds, if they need more information about a different culture, they would feel comfortable asking
people from that culture and people from different cultural backgrounds are willing to help each other. More
importantly, they all strongly agree or agree that people from different cultural background can be trusted. However,
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in 2016 group, twenty-two percent of students did not think that all cultural values are equally important. Based on
this result, the cultural orientation was changed to focus more on cultural and racial equality education and stress on
mutual respect of different cultures and their value systems.
After students came back from China, a post-survey was conducted to gather the data related to their
attitude toward cultural adaptation and acceptation through their studying and living experiences in China. The
survey has six sections. The first section is to evaluate the three pre-departure training activities before students’ trip.
The second section is collecting students’ feedback on the courses about the helpfulness toward learning Chinese
language and understanding of Chinese culture. At the end of this section, there are four open-ended questions,
asking students about their most and least enjoyable activities, most helpful activities and best methods to learn
Chinese language. The third section is the ratings on the Chinese folk activities regarding their helpfulness toward
understanding Chinese culture. The forth section is about students feedback on their travel experiences related to the
benefit of the trip, understanding of Chinese culture, communication with local people, cultural shock, adaption to
new culture, comfort level in making friends in different culture, increased interest in learning about a new culture,
perceptional changes towards Chinese culture and their own cultures based on their study and life experiences.
Students have an opportunity to provide extra information on the most challenging aspects for them to study and live
in China. The fifth section of the survey is to gather students’ feedback on regional geology and landslide study,
rating the educational and supporting facilities at CUG field camp in Zigui, field activities in Zigui and Huangtupo
landslide site. Students also provided suggestions on the improvement of the field investigation at the Huangtupo
landslide site and their difficulties of conducting field geological study in China for foreigners. The last section is
students’ feedback on the overall quality of the program regarding meeting the expectations, organization,
satisfaction, integration into academic study, and impact for the future career. Each year’s data have been used to
guide the improvements for the following year. Table 5 shows students’ feedback on their travel experiences for all
three summer programs.
Table 5. The Comparison Ratings of Trip Experiences in Three Summer Programs
Trip Experience
You were able to understand
the Chinese culture with what
you had learned
You were able to communicate
with local people with the
Chinese you had learned
You were surprised by some
Chinese cultures that were new
to you.
You were able to adapt to the
local culture easily
This trip increased your
comfort level in making friends
from different culture.
This trip increased your interest
in learning about a different
culture.
This trip positively changed
your perceptions about Chinese
culture.
This trip helped you better
understand your own culture.
Your previous foreign travel
experiences benefit you on this
trip.

Strongly Agree
2016

2017

Agree

2018

2016

2017

Disagree
2018

2016

2017

Strongly Disagree
2018

2016

2017

2018

0%

57%

43%

57%

43%

57%

29%

0%

0%

14%

0%

0%

0%

29%

29%

29%

71%

71%

57%

0%

0%

14%

0%

0%

14%

29%

57%

43%

71%

43%

14%

0%

0%

14%

0%

0%

29%

43%

43%

43%

57%

43%

29%

0%

14%

0%

0%

0%

14%

43%

57%

57%

43%

29%

14%

0%

0%

14%

0%

0%

0%

85%

85%

85%

14%

14%

14%

0%

0%

0%

0%

0%

29%

57%

71%

43%

43%

29%

14%

0%

0%

14%

0%

0%

14%

43%

43%

43%

57%

57%

43%

0%

0%

0%

0%

0%

29%

57%

57%

43%

43%

29%

29%

0%

14%

0%

0%

0%

The dataset indicates that the summer programs play a very important role in promoting cross-cultural
communication and understanding. In 2017 and 2018, 100% of students either strongly agree or agree that they were
able to understand the Chinese culture and able to communicate with local people with what they had learned, the
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trip increased their comfort level in making friends from different culture and increased their interest in learning
about a different culture, the trip positively change their perceptions about Chinese culture, and more importantly
their Chinese experiences helped them better understand their own culture. These trip experiences equip them with
new skills and knowledge to be more competitive and ready to work with people from different cultural background
in this globalized work environment. The research study provided very valuable information on the impact of the
trip in student future life and career.
II. Deep-level Learning Engagement
Engagement has been positively correlated with student achievement (Salamonson, Yenna, & Everett,
2009), a positive student experience and increased student satisfaction, student resilience and mental well-being and
more active alumni and life-long learners (Markwell, 2007). Harper and Quaye (2009) define student engagement as
“participation in educationally effective practices, both inside and outside the classroom, which leads to a range of
measurable outcomes” (p. 2). Akey (2006) asserts engagement is “the level of participation and intrinsic interest that
a student shows” (p. 6) and which involves behaviors, attitudes and affect. The learning activities in the summer
program provided students with an excellent opportunity to fully engage them in the process of research and practice
in the real world. Students were very actively involved in exploring and investigating the evolving changes on the
earth, which they had no chance to see in a traditional classroom.
The major research activities were carried out at the GUG campuses of ZiGui and Badong. Zigui is a
county of western Hubei province. It is situated on the high southern shore and encompasses the easternmost portion
of the Yangtze River Gorges, including the Xiling Gorge and it is a few kilometers west of the Three Gorges Dam, a
hydroelectric gravity dam built between 1994 of starting to 2012 of full operation. The Dam has brought both
benefit and potential hazards to the region. It generated 97.6 billion kilowatt-hours of electricity in 2017 (Li, 2018).
The goal of the project is to “fuel China’s economic development using clean and cheap energy and to prevent the
emission of carbon dioxide” (Li, 2018) from coal generated electricity. The dam project has negative environmental
impact in the region, such as erosion, sedimentation, earthquakes and landsides. The three gorges are thought to
have been formed by river incision of massive limestone mountains of Lower Palaeozoic–Mesozoic age in response
to episodic tectonic uplift during the Quaternary (Li et al., 2001). Elevation ranges from 800 m to 2000 m above the
sea level, and the terrain comprises a succession of limestone ridges and gorges, with inter-gorge valleys where
interbedded mudstones, shales, and thinly bedded limestones predominate. Since the objectives of the summer
program are to study the geological structure, evolving changes and landsides, this region is a perfect match for the
intended research purpose.
The research activities at Zigui were led by the professor Hanwen Zhou from CUG at Wuhan. Students
followed him to different sites to explore and investigate the geographic characterizes in the mountains. The
professor explained in detail the earth structure, unique stone formation, such as the Liantuo Formation, sandstone,
the moderately thick-layered and moderately coarse feldspar quartz sandstone, cross bedding of sandstone, the
endurance and longevity of the stones. Students asked questions related to the knowledge they learned in school and
clarified the confusion with real samples in front of them. They dig samples and used magnifier to study the ultrafine details of the stone. Photos 1 through 4 show the engagement and interaction between the students and the
professor.
Photos 1-4. Conducting Research Activities at Zigui Location
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Students learned new knowledge from their own experiences and they demonstrated a great interest and
enthusiasm on every expedition. They were very excited through their participation in hands-on activities as
observed by the grant evaluator, who was on the site with students. Some students even carried heavy samples in
their bag with them and they planned to bring them back home. The second location of research activities is at
CUG’s campus at Badong town to study the Huantupo landslide. The following Table 6 shows students’ feedback
on research activities at these two locations.
Table 6. Students’ Rating of Zigui Research Activities
Activity Locations
The educational and
supporting facility at
Zigui
The field activities at
Zigui
The filed activities at
the Huangtupo landslide
site

Like it very much
2016

2017

2018

Like it
2016

2017

Somewhat like it
2018

2016

2017

Did not like it

2018

2016

2017

2018

43%

71%

86%

43%

29%

0%

29%

0%

14%

14%

0%

0%

43%

86%

100%

57%

14%

0%

0%

0%

0%

0%

0%

0%

43%

71%

57%

14%

14%

28%

28%

28%

14%

14%

0%

0%

The dataset shows that in summer 2018, 100% students liked the Zigui activities very much. In both 2016
and 2017, 100% of students either liked it very much or liked it. Besides ratings at Badong location, students
provided suggestions to improve the activities. The hands-on activities truly engaged students in learning new
geological knowledge. They were very excited when they found out something unique, such as insect fossil. The onsite research activities prepare students professionally with the ready-to-use skills to work in a real world
environment and at the same time they can improve their cross-cultural understanding, language and communication
skills.
III. Preparing Students for Future Success
The Partnership for 21st Century Skills believes that making the connection between learning and the real
world is imperative for student success. According to the Partnership, “the education system faces irrelevance unless
we bridge the gap between how students live and how they learn.” The Partnership defines literacy to mean not just
reading, writing, and computing skills, but “knowing how to use knowledge and skills in the context of modern life”
(21STcentruryskills.org). UH summer programs are the best practice in bridging student learning in classroom with
real world living and working environment while gaining skills for cross-cultural understanding and communication.
The programs are an excellent alignment of student learning with societal needs. Traditional classroom research
projects detach students from reality. The knowledge and observation they gained are mostly from textbooks and
samples that already prepared for them. In the summer programs, students used tools to search for the samples on
their own and they were developing the skills through examination and analysis. They also exchanged their
experience with each other and solicited guidance from professors to develop team-work ability to collaboratively
making progress together. This process of learning prepares student’s research skills as well as improves their
communication and team work ability and those soft skill sets are highly sought out by today’s employers. In the
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summer program, students not only conducted hands-on research activities, but also had opportunities to
communicate with local people, with the local students who worked as volunteers to help them with their language
learning and other needs. Students had a lot of fun in their interaction with people in China. In summer 2018, the
CUG professor took students to a local farmer’s residence in the Lianziya landslide area, and students had a chance
to learn more about people’s daily life there. The following two photos show students were relaxing and visiting the
farmer’s house and taking a group photo. The couple was very excited about the visit, and they cooked some food
for students, eggs directly from the chicken coop, and peaches from the trees, cucumber and tomatoes from vines.
For the very first time, students ate boiled peaches.

In the globalized world, obtaining people skills is as important as technology skills. Being able to
communicate effectively with people from different culture is no longer a plus skill but an essential skill to be
competitive in the job market. The summer programs offer an important avenue for students to achieve multiple
goals through learning new geological knowledge, improving research skill and developing communication ability.
This real world approach of learning greatly enhance the quality of education model by students walking out of the
ivory towel and bringing in real life experiences into the classroom. The following Table 7 shows the students
response to the positive impact of the program on their future career.
Table 7. Students’ Responses on “Will this program have a positive impact on your future career?”
Year

Strongly agree

Agree

Disagree

Strongly disagree

2016

3

43%

2

28%

1

14%

1

14%

2017

5

71%

2

28%

0

0%

0

0%

2018

4

57%

3

43%

0

0%

0

0%

With program improvements, both programs in 2017 and 2018, 100% of students either strongly agree or
agree that the program will have positive impact on their future career. When students were asked if they would
recommend this program to other students and why, they stated the following.
Yes, I would definitely recommend this program to other students. It represents a great opportunity to
learn Chinese language and infrastructure technologies.
Definitely yes! I expected to just do Geology field work like usual but it ended up feeling like a full
study abroad experience. I made friends and immersed myself in the culture. I would especially
recommend this to someone who perhaps doesn't have the time to spend a whole semester abroad. 6
weeks was enough time to at least start really getting immersed in the culture.
Yes, it is a great opportunity to engage in geoscience research and learn methods from another country
that could impact positively on our country. Also, it is a great opportunity to study abroad and learn
from a different culture other than your own.
Yes. I enjoyed the experience and would recommend it to others. I was able to learn Chinese culture
and language while studying geology and enjoying my time.
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Conclusion
Globalization imposes new challenges to the traditional educational system. It is not enough just to educate
all-A students. Brand et al. states that students must not only acquire knowledge, they must develop the ability to use
knowledge, skills, and dispositions to evaluate and efficiently solve novel problems if they are to become what
society need (2000). Schools need to train students to be responsible citizens and to be competitive in both academia
and reality with ready-to-use knowledge and skills to tackle real-life problems while communicating effectively with
people from different cultural background. UH summer programs created an optimum educational environment that
maximized learning resources and provided students with a meaningful learning. Students had an opportunity to
collaborate, network and exchange ideas with each other and cross-culturally, to conduct geological research
through exploration and investigation and apply knowledge in a novel setting. A successful education is all about
creative learning and live practice of knowledge, linking academic engagement with social engagement so that
students can make an operational connection between school and reality. Knowledge is constructed and influenced
by social interaction and students are more likely to retain and transfer knowledge when given opportunities to apply
what they are learning to real world issues (Melaville, Berg & Blank, 2006). An effective cross-cultural
communication is crucial in the globalized job market. In the summer programs, students learned to understand and
respect a new culture through full engagement and interaction with local people and improve their personal
communication skills through ethical, social and professional understanding. In this process, they not only get know
Chinese culture but more important they understand their own culture better through the eyes of different culture.
UH cross-cultural learning program effectively prepared the students for 21st century’s globalization.
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