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Abstract
This session will introduce attendees to the Future Ready Schools (FRS) movement and specifically the
librarian’s role within the movement. Frequently serving as the technology leader within the school, the librarian
will play a key role in leading learning for change. In a FRS, students and teachers will need access not only to
quality digital tools and resources but also to a certified librarian who can locate, evaluate, and curate Open
Educational Resources (OERs).
Leading from the Library
Librarianship no longer looks like card catalogs, dusty stacks, checkout slips, library cards, and overdues. Today’s
librarians teach digital citizenship skills and how to differentiate between real news and fake news, provide
professional development sessions for teachers, teach technology skills for students, help students and teachers find
and evaluate digital resources, help students hone their MakerSpace skills, provide technology classes for parents,
teach coding, manage the school’s social media and online presence, and maintain a digital and print collection
along with all the other tasks of traditional librarianship.
The landscape of most libraries is changing. Today, it is not enough simply to circulate books and offer a reading
incentive program. In a time when funding for libraries continuously sits on the chopping block, librarians have had
to redefine their role within the learning community. This is why the Future Ready Schools (FRS) initiative is so
important.
The FRS initiative calls librarians to step into a strong position of leadership. In looking at the layout of the
FRS framework, librarians can clearly lead learning for change. The FRS framework is illustrated in Figure 1 as a
wheel with eight pieces defining the role of a Future Ready Librarian (FRL). Of the eight sections of the graphic,
three of them support the librarian as leader in a learning community: Collaborative Leadership; Curriculum,
Instruction, and Assessment; and Personalized Professional Development. The FRS initiative defines tasks for each
of those eight sections (Figure 2). Collaborative Leadership calls for the FRL to lead beyond the library reaching out
to teachers to identify opportunities to co-teach and plan. Personalized Professional Learning is best provided by the
librarian who already knows the school’s faculty, the school’s technology and infrastructure, and the school’s goals
and objectives for improvement. The Curriculum, Instruction, and Assessment section places the librarian in a
powerful instructional support role through instructional partnerships, empowerment, and curating resources. But
how best can librarians lead beyond the library? The answer: Open Educational Resources (OER).
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Figure 1: Alliance for Excellent Education
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Figure 2: Alliance for Excellent Education
What Are Open Educational Resources?
OER are those resources that afford users specific rights: reuse, redistribute, revise, and remix. The term
Open Educational Resources was first used at the 2002 conference of the United Nations Educational, Scientific,
and Cultural Organization (UNESCO). UNESCO defined an OER as “teaching, learning and research materials in
any medium, digital or otherwise, that reside in the public domain or have been released under an open license that
permits no-cost access, use, adaptation and redistribution by others with no or limited restrictions” (“Open
educational resources,” 2017). The Four R’s of Openness establish the principles that must include the ability to
reuse, revise, remix, and redistribute with copyright licensed by Creative Commons (Hilton, Johnson, Stein, &
Wiley, 2010). Although there are several licensing options available through Creative Commons, creators can
choose Attribution Only to facilitate the highest levels of openness, allowing users to reuse, revise, remix, and
redistribute as needed.
The mindset of sharing and generosity coupled with the ability to customize the resource and personalize
learning for the students are among the greatest benefits of OER integration. “Education is sharing. Education is
about being open” (Wiley, 2010).
Why Open Educational Resources?
OER integration has really begun to take off among college professors seeking to do their part to make higher
education more accessible and more affordable. However, with ever-shrinking budgets, it is difficult for public
school districts to justify purchasing new textbooks for every student on an adequate replacement schedule. For
instance, in the library, guidelines suggest weeding the collection and discarding books more than five years old and
in some cases such as computer science, every three years. It seems excessive, but students are done a great
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disservice when provided with access to out-of-date information. Many librarians live by the mantra that “no
information is better than misinformation” and connecting students with digital information sources can be the best
solution for meeting the information needs of patrons.
Personalized learning is another benefit of OER usage. A survey of 600 K-12 teachers who integrate OER
in their classes indicated their preference for OER simply in the ability to adapt resources (de los Arcos, Farrow,
Pitt, Weller, & McAndrew, 2016). Picture a lesson on meteorology. In a classroom using a print, copyrightrestricted textbook, the teacher is locked into the textbook’s examples. In an OER classroom, that same unit on
meteorology can become more meaningful when the open data collected through the school’s WeatherSTEM unit is
pulled into the scenarios presented to the students. Picture analyzing sentence structure where the sentences feature
scenarios and people that are familiar to students. Solving math problems that are connected to current community
issues makes learning real. OER and the ease with which they can be adapted make personalized learning possible
and easier than ever because truly open resources enable the user to easily edit the content of the resource without
the need for additional software or equipment.
Another benefit is in the ability to guide students in evaluating sources. There is great value in students
seeing that information sources are found in other locations besides textbooks. Today’s students are “digital
natives,” having never lived in a time without Internet (Prensky, 2001). Most learned to use a tablet efficiently
before they learned to use a fork. By incorporating digital resources, the focus of classroom instruction shifts away
from the teacher as the center to a more student-focused approach. A classroom can easily take an inquiry-based
approach where the digital resources help students answer questions on the fly and can often lead to greater depth of
knowledge.
As classrooms become more inquiry-based and student-focused, there are greater opportunities for
collaboration among students. Students in Canada can collaborate with students in Georgia and Maryland via
Google Hangout to compare each area’s native plants and animals. Students interested in similar issues can work
together to solve those problems even when working together happens across the country. Collaboration can happen
easily within the classroom and around the world through the use of OER and the mindset they bring. Students can
network with other individuals within the school or with students from a school across the country to solve
problems. Students can share their data from experiments and compare results with students anywhere.
Collaboration and problem solving are prime skills for students to develop, and OER integration offers a wealth of
opportunities to do so when they learn to think outside the textbook.
How Can Librarians Support OER Integration?
In considering “the ‘whole school’ view, the librarian is in a key position to contribute to the development
of strong professional learning communities through professional development and technology integration” (Dees,
Mayer, Morin, & Willis, 2010, p. 10). Many librarians already serve in leadership positions within the school, but
there are specific roles they can play to better facilitate the integration of OER. In fact, when carefully examining the
Future Ready Librarians infographic, there are a number of sections that tie directly to librarians leading learning for
change specifically through OER. A Future Ready Librarian must see his/her role beyond just the four walls of the
classroom to the walls surrounding the school community. Although many of the segments support the initiative,
OER integration is addressed specifically in four segments of the infographic:
1.
Curriculum, Instruction & Assessment: Curates Digital Resources and Tools
2.
Curriculum, Instruction & Assessment: Builds Instructional Partnerships
3.
Personalized Professional Learning: Facilitates Professional Learning
4.
Collaborative Leadership: Leads Beyond the Library
Curriculum, Instruction & Assessment: Curates Digital Resources and Tools
Librarians have always been curators. Traditionally they have been curators of print resources: fiction and
nonfiction books, teacher resources, magazines, and newspapers. Today there is a need to curate digital resources
and specifically OER in an effort to make these resources more accessible. A Future Ready Librarian “leads in the
selection, integration, organization, and sharing of digital resources and tools to support transformational teaching
and learning and develop the digital curation skills of others” (Future Ready Librarians, 2016).
Currently Follett, provider of the library management platform Destiny, has built in pieces to curate OER
through their service. So a school whose library management system is Destiny has the ability to search for and
organize OER in addition to their books and digital resources. While Destiny provides access to OER included in the
Destiny databases, Follett has recently released the latest updates to Destiny including Collections. This is basically
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an online file cabinet where patrons can create collections of resources to include websites, YouTube videos, OER,
print books within the library, digital books, and databases. For instance, teachers in a school who developed an
interdisciplinary unit on the recent eclipse might have created a Collection called Eclipse.

In that Collection, a patron might find the print library resources on eclipses and all the websites collected
in the creation of the Collection. Teachers and other collaborators can quickly add resources to the Collection by
clicking the “Add to Collections” bookmarklet.

This service is also provided from other platforms and vendors. Some librarians have been able to use
Google Drive to curate OER by setting up shared folders and team drives. CK-12 is an OER platform which
provides Flexbooks, digital resources, videos, and simulations for classroom instruction. Flexbooks are online
textbooks that are fully customizable by the individual teacher. The resources found in CK-12 are easily shared
through a number of learning platforms such as Google Classroom, Canvas, and Edmodo (CK-12 Foundation,
2017). Although there are a number of resources available through which OER can be curated, the librarian must be
willing to be the classroom teacher’s instructional partner.
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Curriculum, Instruction & Assessment: Builds Instructional Partnerships
To become an effective instructional partner, the librarian must be visible and willing to reach out to
teachers. Some librarians attend weekly professional learning meetings and curriculum planning meetings. Many are
mindful to stay abreast of changes in curriculum and standards. By knowing the requirements of the curriculum,
librarians can prepare collections of resources for teachers to build those instructional partnerships. Through events,
functions, and programming planned through the library, teachers gain a better awareness of the purpose and role of
the media center and specifically of the librarian. A member of the school council for the Chicago Public Schools
recently penned a letter of support in the Chicago Tribune saying, “librarians are essential partners for teachers and
mentors for students in the buildings where education takes place” and “cannot be replaced by classroom libraries,
digital libraries, or even by their colleagues in public libraries who are increasingly asked to serve in their stead”
(Walter, 2017, “A 21st Century Education,” para. 3).
In the state of Georgia, a library media specialist’s professional certification is classified as service. A
Future Ready Librarian provides a valuable service to the teaching community by locating, vetting, and curating
OER, and also by empowering teachers to be OER users and creators through appropriate and relevant professional
learning opportunities taught by the librarian. Servant leadership and having a strong desire to help others be
successful plays a huge role in building instructional partnerships.
Co-teaching is another opportunity to build instructional partnerships. The librarian might offer to teach
topics such as digital literacy, technology application, resource evaluation, conducting research, and accessing
resources. When pairing the librarian’s knowledge of information access with the classroom teacher’s content
knowledge, powerful lessons can be developed and delivered, and a great extension is that the classroom teacher
views the librarian as an instructional partner.
Probably the most valuable service the librarian can provide is a listening ear. As teachers visit the library in search
of resources for lessons or to check-out instructional DVDs or teacher support materials, this is a perfect opportunity
to share about OER, to offer opportunities to co-teach, or to suggest working together to identify digital resources
that meet the teacher’s specific need.
Personalized Professional Learning: Facilitates Professional Learning
Teachers frequently attend professional learning opportunities taught by individuals are not a part of the
school community. A district purchases a new digital tool, and that company sends a representative to provide
professional development. Many times, however, professional learning deals with resources not currently available
at a school on devices to which teachers do not have access. Teachers need relevant and appropriate professional
learning opportunities, and one of the best facilitators is the school’s own librarian. This is the person who is
familiar with the devices on campus and how many there are, what the network infrastructure is, what programs are
in use, but more importantly, the librarian is familiar with the people who will be attending the trainings. The
librarian knows who teaches what subjects, how much teaching experience they have, and how comfortable they are
with technology. This type of knowledge is built through instructional partnerships and will enable the librarian to
work more effectively with groups or individual teachers.
Collaborative Leadership: Leads Beyond the Library
It would be easy for a librarian to sit at the circulation desk all day, checking in and out books, evaluating
the library collection, oblivious to the teacher’s needs. However, if a librarian is to be a forward-thinking, Future
Ready Librarian, he/she must take time to discover new and innovative teaching resources and strategies, maintain a
strong professional learning network, hone old or learn new skills by attending professional learning, and
continually self-reflect on the effectiveness of library programming. Building instructional partnerships, conducting
professional learning, and curating resources requires the librarian to assume a leadership role. Volunteer to serve on
leadership committees to give a voice to the library while raising awareness of OER. Advocate for students and
teachers in the adoption of devices, software, and other resources to include OER.
Conclusion
A Future Ready Librarian must consider that librarianship means more than just curating and organizing
print books. As more and more people turn first to digital resources, the librarian as the information professional is
in the position to guide patrons in finding, evaluating, and using digital resources, including OER. Public school
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budgets are continuing to shrink, and there is less possibility of adopting new textbooks on a regular schedule.
Transitioning to OER in place of copyright-restricted, printed textbooks is going to require strong leadership
because change can be difficult. Some teachers will have to be eased into the change; others will willingly jump feet
first into the change, but a Future Ready Librarian will lead the way knowing that “the more open we are, the better
education will be,” (Wiley, 2010).
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