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I. Introduction 
 

Numerous studies have been performed on “good teaching,” to identify the factors that comprise an 
effective lesson. The definition of good teaching varies in accordance with educational trends and communities, and 
formulating a clear definition is a challenge due to the relativity and situatedness of the term “good,” and the 
complexity and multiplicity of the term “teaching” (Seo, 2004). Hence, the definition of good teaching has been 
continuously reinterpreted, and researchers have taken diverse approaches to analyzing its features (Koh, 2005; 
Kwon & Pang, 2009; Lee, Lee, & Li Li, 2008; McMahon, 2006; Murphy, Delli, & Edward, 2004). “Good teaching” 
refers to identifying the problems in education and overcoming them (Gim & Byeon, 2005), as well as supporting 
learners to actively build knowledge based on a student-centered teaching approach (Seo & Yoo, 2004; Brophy & 
Porter, 1987; Brophy, 1999; Johnson-Farmer & Frenn, 2009; Zemelman et al., 1998). Morgan and Morris (1999) 
defined good teaching as teaching practices that stimulate student interests, explain matters in an easy-to-understand 
manner, treat students kindly, and manage the class effectively. Borich (2000) suggested that good teaching 
practices include clear and concise lesson delivery, utilizing various teaching methods, focusing on coursework, 
encouraging active participation from students, and helping students improve their academic performance. 

In South Korea, studies on “good teaching” have been vigorously undertaken since the 2000s (Kwon, 2010; 
Jeon, 2016). Those studies can be classified as follows: those that 1) defined good teaching through reviews of past 
literature (Gim & Byeon, 2005; Son, 2006), 2) analyzed the perception of teachers and students via interviews or 
questionnaires (Kim, 2010; Kwon, 2010; Lee & Kim, 2008), 3) studied the features of good teaching through class 
observations (Lee, 2011; Ahn, 2012), 4) examined the meaning of good teaching at the level of elementary and 
middle school (Seo, 2004; Jo, 2008; Kim et al., 2003; Kwon, 2010; Kwon & Pang, 2009; Lee, Lee, & Li Li, 2008) 
or at the level of high school (Park, 2008; Chung, 2007), as well as surveyed the perceptions of good teaching in 
college students.  

However, prior studies of good teaching practices in Korea have focused on identifying the features of 
good teaching in both primary and secondary education, without examining the practice of such features in actual 
classes (Kim, 2012), thereby posing a challenge in devising measures for improvement. Furthermore, these studies 
have primarily been of teachers, with a focus on examining their perceptions.  

In the area of teacher education, studies have been conducted on the attitudes, behaviors, and competence 
of teachers in order to promote effective teaching. Previous studies have shown that, among the numerous factors 
influencing “good teaching,” beliefs and perceptions developed as pre-service teachers are considered to be 
influential factors in their teaching. For example, studies have reported that teachers’ beliefs and perceptions rarely 
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change, and it is difficult to change their beliefs compared to changing their knowledge, behaviors, and competence. 
In other words, once teachers’ educational beliefs and perceptions are shaped through their personal backgrounds 
and education in teacher education programs, they are relatively stable. In light of this fact, research on pre-service 
teachers—the primary period during which their beliefs as teachers are formed—has been undertaken from multiple 
perspectives. In short, pre-service teachers acquire the range of knowledge and attitudes that are required of them as 
educators in their teacher education programs. Specifically, the teaching practicum is a preparatory process that 
enables pre-service teachers to acquire field experience in schools, often being the only teaching opportunity for 
them prior to becoming certified teachers (Kim, 2004; Choi, 2005). Pre-service teachers verify and apply their 
learned theories and knowledge in the field and accumulate information regarding appropriate teaching attitude, 
teaching abilities, decision-making processes, and practical knowledge (Hwang, Jang, & Choi, 2004). The teaching 
practicum is also an opportunity for pre-service teachers to choose specializations and establish identities as teachers 
by assessing and examining their roles in the teaching profession.  

Because teachers take on leading roles in the classroom as primary agents of education, their perception of 
what constitutes good teaching shapes their practices in the classroom, which in turn influences students’ learning 
methods, and ultimately affects student academic performance (Kember & Kwan, 2000; Pajares, 1992; Trigwell, 
Prosser, & Waterhouse, 1999). In addition, considering that educational beliefs and perceptions rarely change, it is 
never enough to emphasize the importance of establishing appropriate educational beliefs and perceptions of good 
teaching during the pre-service period.  

In this context, the present study analyzes pre-service teachers’ perceptions of good teaching, and examines 
the changes in their perceptions of good teaching before and after the teaching practicum. To this end, we analyze 
whether the teaching practicum has an impact on pre-service teachers’ perceptions of good teaching and whether 
there are differences in changes of perceptions in accordance with their experience of class observations and 
teaching demonstrations during the teaching practicum.  

Hence, we established the following research questions: First, do pre-service teachers’ perceptions of good 
teaching change after completing the teaching practicum? Second, are there differences in the changes of pre-service 
teachers’ perceptions of good teaching in accordance with class observations? Third, are there differences in the 
changes of pre-service teachers’ perceptions of good teaching in accordance with teaching demonstrations? 

 
Ⅱ. Methods 

 
1. Participants 
 

An online survey was conducted with pre-service teachers attending K University in Seoul before and after 
their teaching practicum to explore their perceptions of “good teaching” and changes in their perceptions. A total of 
139 pre-service teachers responded to the questionnaire, and the participants’ general characteristics are shown in 
Table 1. The vast majority of the participants were female (112, 80.6%), and the greatest number of the participants 
majored in “other” subjects (34, 24.5%), followed by English (28, 20.1%), and social studies (26, 18.7%), showing 
that the participants comprised individuals with diverse majors. A majority of the participants had completed less 
than 20 sessions of class observations (117, 84.1%) and less than 20 teaching demonstration sessions (116, 83.5%) 
during the teaching practicum.  

 
Table 1 Respondents background 

 n % 

Gender 
Male 27 19.4 

Female 112 80.6 

Major 

Korean 22 15.8 

English 28 20.1 

Math 15 10.8 

Social Studies 26 18.7 

Sciences  3 2.2 

Art, Music and Physical 
education 

11 7.9 
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other 34 24.5 

Class observation 

less than 10 59 42.4 

10~20 58 41.7 

20~30 17 12.2 

over 30 5 3.6 

Teaching demonstration 

less than 10 61 43.9 

10~20 55 39.6 

20~30 13 9.4 

30 40 5 3.6 
 over  40 5 3.6 

Total 139 100.0 

 
2. Research Tools and Procedure 
 

Data were collected via an online questionnaire before and after the secondary pre-service teachers 
completed their teaching practicum. We investigated their perceptions of the importance of good teaching in the 
preliminary test and investigated their performance of the behaviors after they completed the teaching practicum. A 
total of 152 questionnaires were collected, 13 of which were excluded for omissions or wrong responses, resulting in 
a total of 139 questionnaires for the final analysis.  

The questionnaire used for this study was an adapted and revised version of the “Good” Teacher 
Questionnaire developed by Devine, Fahie, and McGillicuddy (2013). The validity of the modified questionnaire 
was verified by three educational technologists. The questionnaire comprised items that surveyed the respondents’ 
backgrounds and measured the respondents’ perceived level of importance of each good teaching practice as well as 
their performance of the behaviors. All of the items were answered according to a 7-point scale. In addition, we 
included items asking about class observation and teaching demonstration experiences during the teaching 
practicum. The reliability of the questionnaire was measured by Cronbach’s α (.899). The specific composition of 
the questionnaire is shown in Table 2. 

 
Table 2 Questionnaire composition 

Category  Items 

aGood teaching 
practice 

1 Clearly delivering lesson contents  

2 Utilizing technology during class 

3 Introducing innovative methods and contents during class 

4 Performing regular evaluations 

5 Continuously implementing student activity-centered learning methods 

6 Thoroughly planning for classes and prepare teaching plans  

7 Keeping abreast with the course progress suggested by the curriculum  

8 Respecting and reflecting students’ opinions 

9 Passionately interacting with students  

10 
Understanding individual characteristics of students as well as the level at 
which each student stands 

11 Understanding students’ sociocultural environment 

12 Providing detailed explanations of the syllabus and textbooks 
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Category  Items 

13 Providing challenges appropriate with the level of each student 

14 Managing time appropriately to facilitate the class to flow naturally  

15 
Optimizing learning groups, classroom environment, and spatial 
arrangements for the class  

16 Delivering lesson contents in a consistent and an organized manner  

17 
Delivering contents by using verbal expressions that are appropriate for the 
level of the students  

18 Encouraging students to actively participate in class  

19 Identifying students’ misconceptions and addressing them during class  

20 Assessing whether the students have reached the class target 

Experience 
variables 

 
Class observation (Number of sessions) 

Teaching demonstration (hours) 

General background  Gender, major, subject taught during field experience 

 
We performed a paired sample t-test to verify whether pre-service teachers showed changes in the 

perceived level of importance of good teaching practices and the perceived level of the performance of these 
practices after completing the teaching practicum. In addition, we performed an ANOVA to verify whether there 
were differences in the changes of pre-service teachers’ perceptions of good teaching in accordance with the number 
of sessions of class observations and teaching demonstrations. The collected data were analyzed using SPSS 
Statistics V21.0. The level of statistical significance was set to .05.  

 
Ⅲ. Results 

 
1. Changes of Pre-Service Teachers’ Perceptions of Good Teaching Before and After the Teaching Practicum 
 

Table 3 shows pre-service teachers’ perceived relative importance of various good teaching practices and 
their perceived degree of compliance to such practices after the teaching practicum, as well as changes in 
perceptions of good teaching practices before and after the teaching practicum.  

 
Table 3 Differences between the perceived importance and perceived level of performance 

  

before  
teaching 

practicum 
importance 

level 

after 
 teaching 
practicum 

performance 
level 

 difference 

M SD M SD  t 

1 Clearly delivering lesson contents  6.64 .60 6.42 .91   2.539* 

2 Utilizing technology during class 4.52 1.28 4.76 1.49   -1.667 

3 
Introducing innovative methods and contents during 
class 

4.32 1.31 4.45 1.53   -0.863 

4 Performing regular evaluations 5.09 1.14 5.09 1.30   0 

5 
Continuously implementing student activity-centered 
learning methods 

5.50 1.19 5.66 1.24   -1.295 

6 Thoroughly planning for classes and prepare 6.29 .99 6.09 1.24   1.863 
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before  
teaching 

practicum 
importance 

level 

after 
 teaching 
practicum 

performance 
level 

 difference 

M SD M SD  t 

teaching plans  

7 
Keeping abreast with the course progress suggested 
by the curriculum  

4.85 1.27 5.26 1.30   -3.292* 

8 Respecting and reflecting students’ opinions 5.88 .92 5.84 1.09   0.432 

9 Passionately interacting with students  6.51 .74 6.50 .82   0.166 

10 
Understanding individual characteristics of students 
as well as the level at which each student stands 

6.22 .93 5.88 1.21   2.700* 

11 Understanding students’ sociocultural environment 6.19 .93 5.62 1.38   4.263* 

12 
Providing detailed explanations of the syllabus and 
textbooks 

5.35 1.09 5.16 1.35   1.524 

13 
Providing challenges appropriate with the level of 
each student 

6.02 .94 5.74 1.30   2.223* 

14 
Managing time appropriately to facilitate the class to 
flow naturally  

6.27 .78 6.16 1.06   1.005 

15 
Optimizing learning groups, classroom environment, 
and spatial arrangements for the class  

5.59 1.07 5.65 1.29   -0.493 

16 
Delivering lesson contents in a consistent and an 
organized manner  

6.35 .84 6.22 .93   1.309 

17 
Delivering contents by using verbal expressions that 
are appropriate for the level of the students  

6.36 .73 6.29 .88   0.736 

18 Encouraging students to actively participate in class  6.33 .88 6.43 .86   -1.169 

19 
Identifying students’ misconceptions and addressing 
them during class  

5.93 1.04 5.65 1.33   2.348* 

20 
Assessing whether the students have reached the 
class target 

6.28 .83 6.04 1.17   2.284* 

 Total 5.82 .49 5.75 .69  1.265 
 

The pre-service teachers perceived the practices of (1) clearly delivering lesson contents and (9) 
passionately interacting with students as important behaviors. On the other hand, they perceived the practice of (3) 
introducing innovative methods and contents during class as the least important, followed by (2) utilizing 
technology during class, and (7) keeping abreast with the course progress suggested by the curriculum.  

After completing the teaching practicum, the pre-service teachers believed that (9) passionately interacting 
with students was most often practiced, followed by (18) encouraging students to actively participate in class, and 
(1) clearly delivering lesson contents. Furthermore, similar to the perceived level of importance, the pre-service 
teachers believed that (3) introducing innovative methods and contents during class and (2) utilizing technology 
during class were practiced the least.  

In the analysis of changes in pre-service teachers’ perceptions about the relative importance of good 
teaching practices and the level of practice of such behaviors after the teaching practicum, 13 items resulted in lower 
scores for perceived practice compared to importance (11, 10, 1, 19, 20, 13, 6, 12, 16, 14, 17, 8, 9, 41), and six items 
had higher scores for practice (7, 2, 5, 18, 3, 15). In one item (4), there was no change in the perception of 
importance and practice.  

                                            
1 Listed in the order of difference  
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Items with significantly lower practice after the teaching practicum were: (11) understanding students’ 
sociocultural environment, (10) understanding individual characteristics of students as well as the level at which 
each student stands, (1) clearly delivering lesson contents, (19) identifying students’ misconceptions and addressing 
them during class, (20) assessing whether the students have reached the class target, and (13) providing challenges 
appropriate with the level of each student. On the other hand, (7) keeping abreast with the course progress suggested 
by the curriculum was found to have significantly higher practice than importance.  

 
2. Differences in Changes of Perceptions of Good Teaching in Accordance with Class Observations  

 
We analyzed the differences in changes of pre-service teachers’ perceptions of good teaching before and 

after the teaching practicum in accordance with the number of class observation sessions they had completed. The 
results indicated that there were no significant differences in the changes of perceptions of good teaching depending 
on the number of class observation sessions.  
 
3. Differences in Changes of Perceptions of Good Teaching in Accordance with Teaching Demonstrations 

We analyzed the differences in changes of pre-service teachers’ perceptions of good teaching before and 
after the teaching practicum in accordance with the number of teaching demonstration sessions. Table 4 shows the 
differences in changes of perceptions of specific items in accordance with the number of teaching demonstration 
sessions completed. 
 

Table 4 Differences in changes of perceptions of good teaching in accordance with teaching demonstrations 
  N M  SD F 

2 Utilizing technology during class 

less than 10 61 -0.69  1.679  

3.84* 

10 - 20 55 0.02  1.354  

20 - 30 13 -0.38  1.805  

30 - 40 5 1.40  2.608  

over 40 5 1.20  1.924  

5 
Continuously implementing 

student activity-centered learning 
methods 

less than 10 61 0.08  1.333  

3.327* 

10 - 20 55 -0.55  1.537  

20 - 30 13 -0.62  1.502  

30 - 40 5 1.20  1.304  

over 40 5 0.80  2.049  

16 
Delivering lesson contents in a 

consistent and an organized 
manner 

less than 10 61 0.04  1.192  

2.931* 

10 - 20 55 0.09  1.093  

20 - 30 13 0.54  0.877  

30 - 40 5 1.40  1.342  

over 40 5 -0.80  1.304  

17 

Delivering contents by using 
verbal expressions that are 

appropriate for the level of the 
students 

less than 10 61 0.05  1.117  

2.523* 

10 - 20 55 0.04  0.883  

20 - 30 13 -0.27  1.013  

30 - 40 5 1.40  1.342  

over 40 5 0.00  0.707  

18 
Encouraging students to actively 

participate in class 

less than 10 61 0.08  1.102  

2.683* 

10 - 20 55 -0.29  0.916  

20 - 30 13 -0.69  1.251  

30 - 40 5 0.40  1.673  

over 40 5 0.60  0.894  

19 
Identifying students’ 

misconceptions and addressing 
less than 10 61 0.47  1.492  

3.424* 
10 - 20 55 0.16  1.302  
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  N M  SD F 

them during class 20 - 30 13 -0.54  1.198  

30 - 40 5 1.80  1.304  

over 40 5 -0.40  0.548  
 

The results showed significant differences in changes of perceptions about the following items in 
accordance with the number of teaching demonstration sessions completed: (2) utilizing technology during class (5) 
continuously implementing student activity-centered learning methods, (16) delivering lesson contents in a 
consistent and organized manner, (17) delivering contents by using verbal expressions that are appropriate for the 
level of the students, (18) encouraging students to actively participate in the class, and (19) identifying students’ 
misconceptions and addressing them during class. 

 

Ⅳ. Discussion and Conclusion 
 

The purpose of this study was to analyze pre-service teachers’ perceptions about good teaching and 
examine whether there were differences in the changes of perceptions in accordance with teaching practicum 
experience. To this end, we investigated the perceived relative importance of good teaching practices and the 
perceived degree of practice of the same behaviors after the pre-service teachers completed the teaching practicum. 
We also analyzed the differences in perception of good teaching before and after the teaching practicum to examine 
its impact, and analyzed the differences in the changes of perception depending on class observation and teaching 
demonstration experience.  

The analysis of the perceived relative importance of good teaching behaviors and the perceived degree of 
practice of such behaviors showed that perceived importance was generally consistent with perceived practice after 
completion of the teaching practicum. Pre-service teachers generally believed effective delivery of lesson contents 
and passionate interaction with students to be important behaviors to be practiced often, while they believed the 
introduction of new methods or contents and the utilization of technology to be less important. Such findings 
indicate that pre-service teachers’ perceptions of good teaching are generally uninfluenced by their teaching 
practicum experiences, which is in line with previous findings suggesting that it is difficult to change pre-established 
perceptions of good teaching practices. 

The analysis of changes of perceptions of good teaching practices after completing the teaching practicum 
showed that pre-service teachers believed that understanding students’ sociocultural background was the most 
challenging practice after completing the teaching practicum. Furthermore, they also believed that accurately 
assessing individual student academic levels and progress and providing tailored measures, as well as clearly 
delivering lesson contents to be difficult practices. On the other hand, after completing the teaching practicum, pre-
service teachers believed that keeping up with the course progress suggested by the curriculum was relatively easy. 
In particular and despite the fact that clear delivery of lesson contents was perceived to be highly important and 
practiced often, the difference between the perceived importance and perceived level of performance was 
significantly lower after the teaching practicum.  

In terms of changes of perception of good teaching in accordance with class observations during the 
teaching practicum, pre-service teachers showed no changes of perception depending on their class observation 
experience. This implies that class observation does not provide authentic teaching experience, and calls for a 
reconsideration of the usefulness of class observations and modifications to the operation of teaching practicum 
programs.  

Meanwhile, the pre-service teachers showed changes in their perceptions of some good teaching practices 
(i.e., utilization of technology, utilization of student-centered learning, consistent and organized delivery of lesson 
contents, delivery of lesson contents using verbal expressions consistent with the level of the students, 
encouragement of active participation from students, and addressing of students’ misconceptions) depending on the 
number of teaching demonstration sessions they had completed. Overall, the pre-service teachers perceived the 
practice of these behaviors to be relatively high within a certain number of teaching demonstration sessions; they 
perceived them to be difficult to practice as they engaged in more teaching sessions. This result suggests that the 
number of teaching demonstration sessions significantly changes pre-service teachers’ perceptions, accentuating the 
need for and importance of performing teaching demonstrations during the teaching practicum. Furthermore, the fact 
that perceptions changed only after a certain number of teaching demonstration sessions points to the need of 
establishing a recommended number of teaching demonstrations for pre-service teachers during the practicum.  
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In conclusion, we believe the findings of this study provide meaningful implications for developing specific 
support plans for pre-service teachers during teacher education programs and for making improvements to current 
teaching practicum programs. 
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