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Abstract 

 
Composition courses, English as a Second Language courses, Business and Technical 

Communication, among others, are often delivered through both asynchronous and synchronous learning 
environments and methodologies. Many face-to-face and online course comparison studies have been 
conducted; however, few studies on writing courses directly compare online and traditional versions of the 
same course. This study allowed the researcher to determine student attitudes about writing courses and 
compared the effectiveness of two delivery methods by looking at student learning outcomes and perceived 
course achievement.  
 
Keywords: Online writing course, instructional methods, e-learning methods, comparison study, online and 
face-to-face 
 

Introduction 
 
 This research was aimed at improving online undergraduate writing courses.  Through interview 
and survey questions, the researcher helped ascertain relevant learner attitudes about online learning.  The 
researcher also gathered qualitative and quantitative data focused on improving online education for 
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undergraduate writing courses, which could be used at any higher education institution.  The following 
question was used to frame the data collection process in general: 
- Are there any particular instructional methods that work well for online writing classes?  
- Conversely, are there any instructional methods that do not work well? 
 

Literature Review 
 
 With the increase of online course offerings, understanding more about best practices is becoming 
increasingly more important. Currently, there is a relative lack of knowledge on how online instruction 
affects students in writing courses (Newell et al., 2011), especially in terms of best practices. While many 
factors, such as anxiety, can negatively affect a student’s success in any course, the best predictor to 
success in online coursework is as follows: grade point average, previous academic achievement 
(Wojciechowski & Palmer, 2005), student readiness (Harrell 2008; Watkins, et. al., 2004), complete 
familiarity with the learning management system (Wojciechowski & Palmer 2005; Harrell, 2008), and the 
age of the students (Xu & Jaggars, 2013). In fact, in Kember’s model of Student Completion, a student’s 
“entry characteristics” can be used by an instructor to provide an academic environment conducive to the 
success of the student (Moore & Kearsley, 2011, p. 159).  As such, students who have past academic 
success, past online course experience, tech skills, and are able to self-direct their own learning, are more 
likely to be successful in their courses. 

In terms of a comparison of success between online and offline writing students (in the same 
course), Mehlenbacher et. al (2000) found that there was no difference in students’ course grades at the end 
of the semester in each respective course (with three different instructors). In this same study, the 
researchers found that the instructor’s pedagogical approaches had less impact on grade success – that 
course grades, instead, tended to match students’ individual success in past writing courses. 
A comparison study done at Cuesta College, a college in San Luis Obispo, California, found similar 
learning styles and learner qualities in the student body in an online health education course; however 
online students were found to be more “independent, less dependent and less avoidant”. Conversely, 
students in the traditional face-to-face course were less independent, more dependent, and more 
collaborative in nature (Diaz & Cartnal, 1999). The researchers contend that “strengthening students’ less-
preferred learning styles helps them become more versatile learners” (Diaz & Cartnal, 1999, p.134) and 
more successful in future courses. 

Carpenter, Brown, and Hickman (2004) also found that online writing students “tend to be more 
successful as (or more successful than) students who complete” (p.18) the same face-to-face version of the 
course.  However, more students in online writing courses tend to drop out before course completion 
(Carpenter, Brown, & Hickman, 2004).  As such, their literature matches the current consensus that online 
learners can be more successful, yet they tend to drop out more often than face-to-face students (Rovai & 
Jordan, 2004; Perry & Pilatti, 2011; Means et al, 2010).    

Online learning also has a wealth of benefits for students, in particular the use of online discussion 
forums. For example, Bain (2012) mentions “asynchronous discussion potentially benefits learners by 
enabling them to take time to reflect on messages previously posted before making their own contribution” 
(p.30). This extra time allows responses to be more thoughtful and for discussions to exceed normal class 
hours (Rovai & Jordan, 2004; Zhu, 2006; Knowles & Kerkman, 2007; Palmer & Holt, 2009).  Students are 
allowed to revisit these forums at any time (Zhu, 2006; Rovai & Jordan 2004; Perry & Pilati, 2011), which 
allows any topic to be reread and reflected upon throughout the semester.  While in-class note-taking 
allows students to record class discussions and instructor comments, students cannot easily keep track of an 
entire class discussion and lecture without the use of recording devices.  An online discussion, on the 
contrary, is a conversation locked in time – complete and accessible after the fact.  Unfortunately, the 
usefulness of online discussions varies between students and overall courses, with some students merely 
taking part in class discussions for grades or when required (Rhodes, 2008).    

Specific to writing courses, Gilliam and Wooden (2013) found that the success of online 
composition courses is, in part, due to the body of tools available to students.  Discussion forums, learning 
management systems, cloud sharing, and emails, to name a few, are simple educational tools that can 
greatly improve writing education. These tools allow for ideas and information to be shared amongst 
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students in a more timely and effective manner (Gilliam & Wooden, 2012).  As stated, the usefulness of 
these technologies greatly depend on the individual learner’s ability to use these tools effectively (Rhodes, 
2008).     

Though this is by no means a comprehensive review of the available literature, it is clear that 
online learning has many advantages and disadvantages in terms of course delivery. However, as 
mentioned earlier, there is a lack of literature comparing the same course offered in both online and face-to-
face; this study aimed to fill that gap. 
 

Methods 
 
Research Question 
 
The following research questions are addressed in this study 

• Are there any particular instructional methods that work well for online writing classes?  
• Conversely, are there any instructional methods that do not work well? 

 
To answer the above, the following data was collected from students taking an upper-division 

writing course: student demographic information; perceived success on the three core writing projects 
(Industry Paper, Ethical Argument Paper, and E-Portfolio); and interviews of a representative voluntary 
sample from both the offline and online lab courses to gain data for the research questions.  Among the 95 
research participants, fifty-four students were enrolled face-to-face, and forty-one students were enrolled in 
the online sections of the same writing course taught by the same instructor.   
 
Course Description 
 

In this writing course, students had three deliverables required to meet the requisite learning 
outcomes.  The first deliverable is a six to ten page research paper analyzing the industry the student 
intends to work in upon graduation (this will be referred to as the Industry Analysis Paper in subsequent 
discussion).  The outcome of this assignment is to gain understanding of what trends are taking place 
within their field, what skills their potential employers require for specific job positions, and what 
educational pathway best positions them for work in the field.  The second assignment was a 10 to 12 page 
ethical argument essay focused on a tech-related ethics issue (later referred to as the Ethics Paper). The 
third major assignment was an e-portfolio that includes the student’s resume, cover letter, introduction 
about themselves, video about themselves, and a shorter version of their prospective capstone. 

During face-to-face (F2F) lab sections, the course professor relied heavily upon class interaction 
and group work.  For example, during an observed class, the instructor began the session by having each 
student do a “freewrite” on which specific technologies were important to their daily lives (Elbow, 1989). 
The instructor then had each student share his or her thoughts with the class.  After this discussion, the 
instructor led the class through a twenty-minute lecture about an upcoming assignment (Industry Analysis 
Paper), writing practices, and the importance of understanding their reading audience.  Following the 
lecture, the students worked in small groups to practice writing for different audiences (e.g. professional 
and lay audience groups).  By using a flipped class method, the instructor allowed students to emulate real-
world communication that students would see in their future work environment.  In online sections of the 
course, however, the professor relied upon discussion forums to drive student interaction on each given 
topic.  Each student was required to reply to a prompt and then reply to the student who posted before him 
or her.   

For both the online and face-to-face courses, the instructor used a Moodle-based learning 
management system (LMS). Within this LMS, all of the courses resources and assignments were near the 
top of the page.  Students would have to scroll down the page to find their weekly readings and 
assignments. Minor changes were made to projects to allow the online students to have a comparable 
learning experience.  For example, instead of a traditional class presentation, online students narrated 
slideshows and posted these videos to the LMS for peer feedback. 
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All four sections (two face-to-face and two online sections) had a separate online LMS course shell.  The 
professor used this page to share course news, course information (e.g. the course syllabus), assignment 
instructions, weekly readings, media, general writing resources, APA citation resources, presentation 
resources, lecture materials, and weekly activities.  Even though two of the course sections were taught 
face-to-face, students in all four classes used the Internet regularly and extensively. 
 
Data Collection and Data Analysis 
 
 A pre-survey was administered to the target population in the third week of the semester to collect 
demographic information.  The survey was created using Google Forms and was housed on each course 
section’s LMS homepage.  The students were asked to complete the survey by both their professor and the 
researcher.  Due to a consistent slate of reminders, the survey saw 95 respondents out of a possible 97 
students, reaching a response rate of 97.9 percent. 
 The pre-survey allows for collection of both quantitative data and qualitative data.  Students 
assessed their academic writing readiness, skills, and past experiences based on a Likert Scale ranging from 
1 to 7. After the quantitative questions in a given section, the course students were asked to offer additional 
insights about course delivery preferences, writing activities they enjoyed, and about past learning 
experiences. A post-survey was delivered at the end of the semester asking the same or similar questions.  
The survey was housed on the LMS course homepage, in a similar fashion to how the pre-survey was 
conducted.  
 The interview questions were constructed based on preliminary data analysis of the pre-survey 
responses. The researcher asked questions about each student’s favorite writing teacher, why students took 
the section of the course that they did, among others.  These questions were asked in ways that would 
triangulate the data to make the qualitative data as secure as a measuring tool as possible. 
To evaluate the qualitative responses given by the respondents, coding for patterns (Saldalnia, 2009) was 
used.  The codes were grouped into primary groups, such as communication, with sub-topics for further 
delineation of the data collected.  Also, each code was grouped into either an online or face-to-face 
category for easier referencing. 
 

Results 
 
 When students were asked about the best ways they learn academic writing, many stated the need 
for relatable topics, reading, practice and repetition, a good instructor in a face-to-face setting, regular 
feedback, and useful peer review.  Scores of students commented on the need for topics that relate to them 
and modeled writing practice (e.g. reading famous pieces of work, looking at how a professor would 
structure an argument, or past examples of successful work by a student).  In fact, many students 
commented about face-to-face instruction directly, and how online instruction doesn’t fit the need of most 
writing students.  However, there was a small minority of students who felt online instruction could be 
beneficial (in terms of its ability to give students more self-directed learning options), or that online 
instruction was on its way to being more useful to writing instructors.  One student commented on the 
relative safety blanket that most students feel towards face-to-face instruction: 

I'm not sure what the best ways are to learn academic writing. Throughout my school years, I've 
always learned face to face and that is what has been best for me. But as technology is being incorporated 
into more at schools, who knows maybe online classes will become more and more common. 
One student summed it up best by saying that the way a student learns writing best was completely 
dependent on the student.  For example, one student noted,  

“the best way [for me] to learn writing is via an online class but I know that it might be more of a 
hassle for the professor. I think being able to digest the information at your own pace is a great benefit.” 
 A recurring theme throughout many student responses was the need for constant repetition and 
practice for the improvement of academic writing skills.  One student felt “the best ways to learn academic 
writing would be practice. Doing it often, regularly, with regular feedback.”  The methods of practice 
varied widely in the data collected.  Many students reflected upon the need for regular reading practice to 

36



observe both good academic writing and for improving writing style.  One student asserted the need for a 
multitude of writing exercises: 

Reading and writing are, unsurprisingly, the best ways to learn excellent writing skills. The 'free 
write' sessions at the start of our CST 300L class are a great way to practice, for example. I would also 
recommend setting aside 10-15 minutes for 'free-reading' - not only will it engender more interest in 
reading/writing in general, it also solidifies an individual's grasp of grammar, correct syntax, and 
vocabulary by virtue of continued exposure to a published author's level of writing. 
In short, students routinely elevated writing practice as the most important way to improve one’s own 
writing. 
 Others expounded upon the need for a knowledgeable instructor and for the need for consistent 
and concise feedback, from both the instructor and one’s peers, such as in the form of structured and 
unstructured peer review.  Many times, when students mentioned face-to-face classes (or alluded to them), 
one of the biggest positives stated was the ability for timely feedback from their instructors.  Implied in this 
was that online instruction was not timely or that students won’t get the same influential feedback on their 
academic writing.  Interestingly, some students, those self-reporting as more comfortable with face-to-face 
writing instruction, still validated components of online learning as “useful”.  For example one student 
stated: 

The best ways to learn academic writing is from example. It is always best to be shown an 
example and the steps to make towards writing a paper. Also if class is not in session it is always 
appreciated if the professor provides the students with links and websites to checkout for further 
information. 

As such, even if students don’t engage fully in an online writing course, many used the Internet or 
other online tools and resources, to improve their writing.   
 Respondents also called for a more extensive offering of writing assignments.  Whether it 
involved reading, academic writing, free writes, structured short writing assignments, many students called 
for more types of practice.  For example, one student clearly commented on their disdain for the standard 
writing curriculum seen in most academic courses: 

I've been doing MLA/APA since high school and I am so over it, I know it backwards and 
forwards and it’s just redundant and stressful. I would rather be refining my writing strategies, because 
one class I have never been required to take is a creative writing class and I'm upset that I've never had the 
opportunity to enjoy one, yet I keep ending up doing these research papers that will never amount to 
anything because they are all so bland. 

This led many students to note the need for more relatable topics.  One student stated how writing 
on an engaging topic could lead to new insights: 

By finding a topic that you are heavily invested in, emotionally and/or intellectually and then 
finding research that support your ideas. That can often lead you to discover whole new perspectives on a 
subject and even change your mind entirely. Once you have solid facts and numerous, trustworthy sources, 
you just have to be motivated to put it all into the form of a paper. 

In short, students want a vast array of writing activities with which they can develop new writing 
skills.  However, students want more than just the standard writing activities that make up most writing 
courses.  Even more so, they want to have more control on the topics on which they can write on and make 
the assignments more closely related to their academic, professional, and personal goals. 

When asked about other activities to improve their writing, some online students offered 
suggestions.  One student wished that there was an online chat room on the LMS, so that students could 
chat about their work and get help from one another.  Another student offered the suggestion for a more 
immediate feedback system.  Lastly, one student mentioned that a more interactive forum could be used, to 
allow students to share more information with one another. 

Students were then asked how important they perceived in-class discussions being, in terms of 
learning about academic writing.  There was a significant difference in the scores for face-to-face and 
online students (|t(75)|= 2.72, p < .01).  Students in the face-to-face course found these types of discussions 
to benefit their learning more than online students did.  Many students reported this later during the written 
survey, with many focusing either directly on discussing with their fellow students or professors.  However, 
many online students also mentioned that they found the forums as a sufficient form of class discussion and 
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as a great place to disseminate their ideas.  Regardless, these results show that face-to-face students prefer 
class discussions more than online students. 

In a follow-up question, students were asked to describe how important one-to-one discussion 
with their professor was to their learning of academic writing.  There was a significant difference in the 
scores for face-to-face and online student group (|t(75)| = 2.22, p < .05).  These results strengthen the 
previous findings by showing that the face-to-face valued individual discussions with their professor more 
than online students did.  

Both student groups were asked about how well they could use the LMS to learn more about 
academic writing.  There was a statistically significant difference in the scores for face-to-face and online 
student groups (|t(65.47)|= 2.02, p < .05).  These results suggest that online students feel more comfortable 
using the LMS to learn academic writing.  Naturally, these students relied on using the LMS for their day-
to-day class work.  However, every student (whether online or face-to-face) had to use the LMS to turn in 
assignments, participate in discussion forums, download course materials, etc.  As such, these results 
suggest that online students felt more comfortable using the LMS to learn academic writing, possibly due to 
their usage of the LMS in all facets of their course learning experience. 

Students were next asked to describe ways that they felt were best to learn academic writing.  Over 
half of the students (36 in total) mentioned practice specifically in their response.  Practice included writing 
for fun, journaling, and doing course assignments.  Another key aspect of learning academic writing 
focused on feedback.  Some students preferred feedback from the course professor, while others felt peer 
review was more substantial.  Twelve students mentioned face-to-face classes made learning academic 
writing easier. One student wrote that face-to-face was better “because it is hard to learn the ways of a 
good writer by just sitting in front of a computer reading information about assignments, the class, or even 
why you didn't necessarily do good on a paper.”  Many students who mentioned feedback also cited face-
to-face as an advantage because of their ability to get specific feedback sooner or feedback that could be 
targeted better to their direct concern. 

Examples and Coursework were two other keywords that showed up consistently in participant 
responses.  Three students mentioned reading academic articles and using them as examples of how to 
write such papers in the future.  Others mentioned the forums and ethics paper coursework as being helpful 
to their understanding of how to articulate an informed argument.  Also, many students offered additional 
ways to learn writing.  Three students mentioned short essays, while other students mentioned the length of 
an assignment as being a deterrent to improving academic writing.  Lastly, many students felt that 
coursework needed to be more fun and that it should also match their personal interests more.  Twenty 
different students wrote that they would enjoy writing if it relatable to their future career goals, more 
creative in nature, or simply a fun writing task in general. 

The most common responses to the question of what specific activities in the course were 
perceived to be most helpful for each student included free-writes, reading, the course assignments and 
papers, and feedback.  

Ten students mentioned free-writes as a helpful exercise in the course.  One student mentioned 
that the free-writes were a more fun and less stressful way to engage in the critical thinking processes 
necessary to be a successful writer.  Other students mentioned that it was a great way to warm-up before 
other class activities or that the free-write prompts spurred additional thoughts for future or past 
assignments. 

Thirteen students mentioned reading and accompanying resources as a helpful learning activity. 
Reasons varied as to why reading was helpful.  One student mentioned that readings and resources, such as 
TED Talk videos, helped her gain a fuller standing of social issues affecting her career field.  Other 
students mentioned style guides and peer review as helping them to improve their writing. 

Forty-seven students mentioned course assignments in some form in their response.  Thirty-one of 
these students, found the research papers to be the most helpful assignments in the course.  Of these thirty-
one students, 15 mentioned the industry analysis paper as the most helpful assignment for them.  One 
student stated that, 

Paper 1 helped me out a lot with learning about academic writing because it was basically a 
research paper about my career path.  I think that it really connected my dream goals and realization of 
the requirements to get there all in one paper.” 
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  Other students mentioned that the ethics papers helped them to learn more about academic research skills 
and to strengthen their understanding of APA essay structuring. 

A majority of respondents focused on timely feedback and the frequency of feedback from the 
professor.  After meeting with the professor, the researcher learned that the course professor suffered from 
an unexpected physical impairment that limited her computer use and thus delayed feedback; in fact, some 
students did not receive feedback on assignments for lengths as long as two months.  Despite her physical 
limitations, she was available to meet both face-to-face and online students during office hours (on campus 
or virtual) to provide verbal feedback.  Many students took advantage of that, but students who didn’t have 
time to meet her were unable to get this type of instantaneous feedback. 

Students also discussed examples and peer review as important forms of feedback on their writing.  
Students mentioned poor examples of previous attempts on assignments could be shared, as well as good 
examples.  Students also wanted the instructor to share examples as well, a practice the professor used 
frequently in each course lecture.  Lastly, a few students mentioned advice from peers who have taken the 
class previously or tutors being a way that they like to receive feedback on their writing. 
At the end of the post-survey, students were asked to fill out short-answer course reflection questions.  
Topics included perceived course success, why they took a certain delivery method, how the LMS affected 
their coursework, their opinions of online and face-to-face assignments, and how they would have done if 
they would have taken the opposite delivery method. 

The first course reflection question focused on perceived success in terms of learning how to 
perform academic writing.  Sixteen students felt they learned nothing new after taking the course.  The 
majority of these responses noted that they had taken previous courses that taught them similar skills.  An 
overwhelming amount of students felt the course did help them to improve their writing.  Many students 
mentioned APA citation skills, formulation of a research topic, argumentative writing, among other skills, 
all improved.  One student stated, “I think I learned to mature my writing, write for a broader audience, 
write more technically and not use loaded language that reveals a bias of opinion”.  Nine students felt 
indifference about perceived improvement post-instruction.  Of these students, many mentioned they felt 
that they had not changed much as writers, so it was difficult to determine how they perceive their writing 
abilities (especially if any positive changes had been made). 
 The second course reflection question focused on perceptions of coursework and its usefulness.  
Thirty-three students found the coursework to be helpful or fairly helpful in terms of supporting their 
learning.  Many students commented on the length of assignments and wished the essays would have been 
shorter or broken up into multiple assignments.  A smaller majority of those who found the coursework to 
be helpful also mentioned that the coursework was fun.  Of these students many “enjoyed the forums that 
required us to respond to a TED Talk”, because it helped them to develop upon their own opinions in an 
academic environment.   
 Other students found the coursework to be not useful, tedious, repetitive, boring, unnecessary, and 
difficult.  Only a few students found the entirety of the class to be unhelpful, with many students only 
finding particular activities to be less useful for their learning.  One student felt strongly that “there should 
be more academic writing work instead of watching YouTube videos and other busy work”.  This student 
felt that this form of writing responses did not help to improve his academic writing, but instead opinion-
based writing instead.  Interestingly, a small group of students found the forums and other online activities 
to be the least helpful to their learning, with not one student mentioning a face-to-face activity negatively in 
response to this particular question. 
 One reflection question queried students about why they took either the online or face-to-face 
version of the course.  Thirty-nine students mentioned that they took the online version, with twenty-two 
specifically mentioning time constraints, the time of the course, or their work schedule as the main reason 
they took the online course.  One student mentioned that: 

I… would rather work from home especially, because this isn’t math or science, this is pro 
seminar.  The content shouldn’t be only online or face to face but choosing online definitely gives me more 
leeway to express myself and participate in the forum discussion unlike in face to face where I only maybe 
be able to say a few things or nothing at all depending on the amount of students taking the face to face 
course. 
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Many students mentioned work schedules affecting their ability to get up for or to be able to get to 
the course at 8AM.  Of these students, some thought an online course would be easier in terms of course 
content compared to the face-to-face version.  Others mentioned that they could pace themselves according 
to their learning style or time that they could put towards the course each day. 
 Twenty-seven students mentioned their reasons for taking the face-to-face version of the course as 
well, that they needed feedback from and interaction with the instructor and their classmates to be 
successful.  A student reflected that they preferred taking the “offline version of the course because I prefer 
to have an instructor when I am being taught something, anything really. Also, [the course professor] is a 
good instructor to have for a writing course”. In fact, some students took the course because they had 
either had or knew about this course instructor and felt that taking the face-to-face version would benefit 
them more because they could work closely with her.  Others mentioned that they did not take the online 
version of the course because of previous bad experiences with online coursework or because they were 
unaware that the course was offered online at all.  
 After students reflected about the delivery method, students were asked to share how the LMS 
affected their coursework.  Nearly twenty students felt that the LMS had no effect on the coursework and 
that the class would have been just as useful without out it.  Others commented on its usefulness, while 
others disliked the LMS and found it to be a detriment. 
 Those who enjoyed the LMS found it easy-to-use, enjoyable, made information easier to access, 
and improved their efficiency.  One student mentioned that the greatest “advantage of using [the LMS is 
that] it greatly increased my efficiency, as having all the material in one place was helpful.”  Others found 
access to be a huge help when working on their assignments because they could access the LMS on their 
mobile devices.  Many students enjoyed that they could view deadlines for assignments on the LMS and 
that they could access their grades as well.  One student mentioned that “unlike a face to face [course] 
where you can easily forget things, [the LMS] has all the information you need until the semester ends.”  
Lastly, a small group of students mentioned the online activities housed on the LMS such as Ted Talks, 
forums, and other writing assignments that they enjoyed. 

Those who disliked the LMS noted that it was difficult to use, unfamiliar to them, had a bad user 
interface, and that it would lag and glitch at times.  Many students noted instances where the LMS shut 
down while turning in an assignment or did not submit a quiz on the first or second click.  One student 
reflected that the LMS shut “down on me during a quiz, writing an assignment, and even uploading a 
project”.   Others mentioned the interface being poor and not having adequate information in one place.  
Students felt that they would continuously need to hunt through different pages of the LMS to get to the 
information they need.  While not necessarily mentioned for this course, students mentioned that their 
experiences with the LMS were greatly dependent on how well the professor knew how to use the LMS.  
Due to the LMS being upgraded to version 2.5, many students found it to be “laggy” and “glitch” compared 
to the older version or compared to different learning management systems used at previous colleges. 
 
 

Discussion 
 
Implications and Limitations 
 
 While there are many aspects of the student population studied that are typical of upper division 
students taking writing-emphasis courses at a four-year university, it should be noted that the sample 
population used in this study was comprised of self-identified computer science majors. As these students 
are frequent computer users, this particular attribute is less representative of students taking online 
coursework, especially in terms of their comfort level using the available online tools. Another possible 
limitation to this study is that, by utilizing the ‘Flipped Classroom’ approach, the face-to-face sections 
studies here may not represent the more traditional classroom approach of other instructors. Were this not 
the case, attitudes toward the LMS, online discussion boards, and multi-media resources and activities 
could significantly differ (if a comparison is even possible). In addition, since this study only looked at one 
semester of work, follow-up studies would provide a more comprehensive data set from which to draw 
conclusions.  
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 Another limitation lies in the fact that this paper looked solely at perceived success, interest, and 
perceived enjoyment of learning activities.  Data, such as grades and course assignments, would strengthen 
the findings presented here.  Since access to such data was impossible, the researcher could only explore 
what students thought about their writing, instead of how it translated to grade or academic success. 
The above factors limit the generalizability of this study and its ability to be replicated in other schools or 
disciplines; however, given the push to include more technology in the classroom and the increased 
popularity of both online coursework and the ‘Flipped Classroom’, the findings reported here will likely 
increase in currency insofar as its representation of ‘new’ college writing pedagogies. 
 

Conclusion 
 
 College level students – whether in a traditional classroom setting or online – want a range of 
activities and assignments from which to learn. In this study, students reported that practice was the best 
way to learn writing, and as such, instructors of both on-line and face-to-face classes can take advantage of 
their students’ desire to practice their academic writing by using the online tools available for them.  
Similarly, instructors should consider offering students a broader range of activities for writing practice, 
especially activities relevant to their students’ personal or educational interests.  While the intent of this 
study was to reveal best practices for the online writing courses, some themes that emerged from this 
comparison is that students feel that they benefit most from the following: diversity in assignments, 
activities, and learning materials; timely feedback, and writing practice.   
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