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Introduction 
  

     Gaining tenure status is one of the hallmarks of achievement for a faculty member. It implies recognition, 
acknowledgement, and affirmation from one’s professional colleagues. However, the process of achieving a tenure 
rank is a rite-of-passage fraught with pains, challenges, and frustrations. As we reflected upon the process of 
developing our tenure portfolios three essential questions evolved: 1) How should beginning faculty members 
prepare for tenure in such a way that minimizes the challenges? 2) What constitutes an effective presentation of 
one’s work that will enhance the evaluation of that work? and 3) Can the process of creating a professional portfolio 
be a reflective opportunity for professional growth? We suggest it is possible that a quality electronic professional 
portfolio may enable us to achieve these goals.   
  
     Yet, the dilemma is where to begin and how to proceed into this uncharted “tenure-seeking” journey. Each year, 
university faculty face the arduous task of documenting their accomplishments for annual review, tenure, and 
promotion. While most higher education institutions provide guidelines for these evaluations, faculty go through the 
rite-of-passage virtually on their own with minimal support. At best the “tenure-seeking” journey is a twisting road 
with potholes of uncertainty and frustration, where the travelers wish they had some type of map.   
  
     With our tenure journey still fresh in our minds, we decided to write an article to assist those who are seeking 
tenure. While no one person or one article can guarantee tenure, it is our hope that these guidelines will make 
pathways clearer and the journey less stressful and more professionally affirming.  
  

Background 
  

     In education, portfolios are used at several levels to evaluate learning, competencies, and accomplishments. In 
public schools, the use of the portfolio is seen as a valid and comprehensive assessment of student’s authentic 
performance. In some teacher education programs, portfolios are used to evaluate the budding teacher’s attainment 
of competencies (Lynch & Purnawarman, 2004). Additionally, many states use professional portfolios to evaluate 
in-service teachers. At the university level, portfolios have long been used to evaluate faculty for tenure and 
promotion.  Traditionally, tenure portfolios have been notebooks with collections of artifacts with some level of 
organizing to assist the audience. However, the production of paper portfolios becomes so daunting that the author 
loses sight of the portfolio’s higher purposes (Campbell, Cignetti, Melenyer, Nettles, & Wyman, 2004; Martin-
Kniep, 1999).  
  
     With technology, the process of documenting professional achievements has become more flexible, even though 
still labor-intensive. Rather than turning several pages to see supportive evidence of a competency area, hyperlinks 
take us directly to the artifacts and help to establish an immediate link and reinforce the conceptual connection 
between the two. As the technology evolves, portfolios have changed and developed into more than just a collection 
of artifacts, it has become a learning endeavor (Constantino & De Lorenzo, 2002; Easley & Mitchell, 2003).  
  
     Teaching professionals, whether at the novice, in-service, or university level, struggle to capture the essence of 
their teaching. Teaching is both an art and a science, a complex dynamic endeavor that is difficult to describe. In 
discussing teacher portfolios, Evans (1995) concludes that “a professional portfolio is an evolving collection of 
carefully selected and composed professional thoughts, goals and experiences that are threaded with reflection and 
self-assessment. It represents who you are, what you do, and why you do it, where you have been, where you are, 
and where you want to go, and how you plan on getting there.” (p.11).   As portfolios become accepted as valid 
assessment tools in the schools, more teacher educators are advocating that future and current teachers develop 
professional portfolios as a way to consolidate their learning experiences.(Harris & Aworuwa, 2005a;2005b)  We 
advocate that teacher educators develop and maintain professional portfolios to enhance a deeper understanding of 
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their own profession. While the use of portfolios to evaluate higher education faculty is not new, the use of 
electronic portfolios offers new and exciting dimensions to the faculty evaluation process. 
  
 

Creating a Tenure Portfolio 
  
     A tenure portfolio can be likened to what Painter and Wetzel (2005) called an assessment portfolio which 
presents educational organizations with information about a teacher’s effectiveness. Higher educational institutions, 
in particular, expect faculty members to demonstrate competence in three major categories including teaching, 
scholarship, and service to the community.  Faculty that are deemed competent in those desired areas are likely to 
achieve tenure status. A faculty member seeking tenure should use their portfolio as an opportunity to demonstrate 
competencies in all major areas in which they would be judged. 
  
     Whether paper or electronic, the challenge is how to represent the depth and breadth of your professional work to 
your audience. Each of the three essential components, teaching, scholarship, and service, assessed during a tenure 
review, have inherent complexities that are difficult to completely represent on paper or with lists.  With technology, 
the process of documenting competence in professional activities, even though still labor-intensive, has become 
more flexible. Creating digital or electronic portfolios remove the constraints of paper-based collections, allowing 
the author to easily customize their portfolio, and include digital videos, audios, and graphics. Portfolios can also be 
stored on compact discs, which removes the burden of carrying about heavy paper folios (Barret, 2001). In addition, 
“electronic portfolios often have a different look than print portfolios because the [audience can] navigate them with 
hyperlinks” (Painter and Wetzel, 2005) and follow the flow of information in any order. It is the flow of an 
electronic portfolio that allows the creator to lead the reviewers to a window revealing the thoughts behind the 
works presented.  
                Our purpose is to provide a guideline designed to give you both practical and conceptual assistance in 
constructing a professional tenure portfolio that enables you to highlight your accomplishments; reflect on the 
congruency of your philosophies, values, and practice; and shape your future directions. From our own tenure 
seeking experience, we have gleaned six steps that can be used to guide tenure preparation.  They include: 1) 
Prepare for Success; 2) Use Annual Performance Reviews; 3) Select and Support Artifacts; 4) Build the Portfolio; 5) 
Reflections Highlight Professionalism; and 6) Polish and Package.  
  
Step 1: Prepare for Success 
     The tried and true advice we have heard over the years “Think positive! Plan ahead! Be prepared!” is applicable 
for those seeking tenure.  Essentially, achieving tenure is an ongoing process that begins with a positive attitude 
towards the task.  Rather than viewing it as another burden, view the process as an opportunity for growth and 
development. Expect to be successful and plan for it. Begin by developing what we call a “working portfolio.” A 
working portfolio can be a physical or electronic folder where you keep all materials relating to your professional 
activities. Materials do not necessarily have to be filed in any particular order, but they must be labeled.  
     Begin to collect materials for your working portfolio in the first year of teaching. Waiting until the year before or 
even the tenure review year is a recipe for disaster. To begin, use three folders either paper or electronic to organize 
materials that address teaching, scholarship, and service. For example, keep a table that charts courses taught, 
number of students by semester and maintain a file of your student evaluations in electronic or paper format. The 
more materials you are able to accumulate over the course of the five to six years adds to the variety and richness of 
artifacts that you have at your disposal. 
     Most institutions have guidelines for tenure review. It is a good practice to review those guidelines as early as 
possible in your career to ensure that you understand tenure requirements and expectations. The guidelines typically 
address tenure evaluation process, criteria and required components for teaching scholarship, and service. They may 
also delineate specific levels of performance that are acceptable in each category. 
     Create a list of the activities that match each category and get involved in them as a participant and an initiator. 
Keep a record of your participation, including a short description, date and location of activities. Take pictures 
preferably in digital format and scan or create PDF files of all documents collected. Make short digital audio or 
video clips of your teaching or your students’ activities. As you gather students’ products or images remember to 
obtain their permission to use these artifacts. Write a short reflection on the significance of materials collected. Keep 
items your university requires such as annual faculty reviews and student evaluations. 
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Step 2: Use Annual Performance Reviews 
     You may work for an institution like ours that requires you to prepare a short documentation of your professional 
activities through the year as part of your yearly evaluation review. In the process of preparing the document, you 
would discover areas or categories in which you have been strong and those in which you were weak. While 
emphasizing your strength, use the review as an opportunity to make plans to address your areas of weakness. If 
your annual review includes a self rating and a conversation with your dean to discuss his/her ratings of your 
performance, use this feedback constructively.   
     Students’ perspectives are part of the annual review and often a concern, especially if the students’ ratings are a 
big factor in the final evaluations of your teaching competencies. Even though you may perceive students’ rating of 
your teaching as incorrect and sometimes unfair, use students’ feedback constructively to see which teaching 
strategies worked and which did not. From that analysis you can identify areas which need improvement. After all, 
isn’t that what teaching is all about? 
  
Step 3: Select and Support Artifacts 
     From your working portfolio select artifacts that represent teaching, scholarship, and service.  You do not have to 
use all artifacts you have collected over the years. Use representative artifacts. Decisions about artifacts selection 
should begin with a purpose in mind. Each artifact must meet the criteria for inclusion, namely, well-written or well-
produced, short (except for publications), and fit the space capacity of your presenting medium. You may select 
more than one artifact to illustrate a category. For example in the teaching area, you may select a course syllabus for 
each course you have taught in the period under review or syllabi that demonstrate developmental view of your 
course planning over time. Other selections are best synthesized into charts, such as lists of courses taught, 
enrollment, and student evaluations. When using charts as the organizing framework, convert original artifacts into 
PDF format and hyperlink to the chart. You may select textual and image representations of the same concept, or 
samples of activities in multimedia format. When addressing publications, each must be briefly described and the 
full publication, preferably the published copy, should be scanned and hyperlinked to the points where they are 
referenced. Community service events in which you participated are better represented through pictures or videos. 
Students’ portfolios are better documentation and illustration of the quality of your teaching and students’ learning.   
     Selection of artifacts is the beginning, but the supporting explanation or reflection allows your audience to 
understand your rationale for selecting a particular artifact, as well as the value of the artifact (Constantino & De 
Lorenzo, 2002). It is the explanation that links the significance of artifacts in the audiences’ mind. For example, one 
author wanted to highlight her use of graphic organizers, so she selected course graphic maps, lecture material 
graphic maps, and students’ graphic maps of course content. Below is her reflective explanation: 

 
Graphic mapping is a proven technique to support learning. I use graphic maps to assist A&M-Texarkana 
students’ understanding of the overall organization and goals [hyperlink to course map] of a course, as well 
as to enhance understanding of content [hyperlink to lecture map]. One extensive project that I used in 
SPED 410 required that students use Inspiration software to teach a lesson [hyperlink to students’ maps] to 
a small group covering specific course content. The student Journal reflections [hyperlink to students’ 
reflections] addressing the Inspiration project were powerful testimonies to student learning about 
technology, course content, and pedagogy (Harris, Tenure Portfolio, spring 2005).  

 
It is important to carefully consider the artifacts selected for your portfolio; however it is the explanations that 
weave the artifacts together and lead the audience to an in depth understanding of your practice. 
  
Step 4: Build the Portfolio 
     One of the most important components is the portfolio introduction, which sets the tone of the presentation of 
your work. This preamble should emphasize the purpose and breadth of coverage of the portfolio. The preamble can 
be part of a cover letter or it can be a separate document. Use the preamble as an opportunity to introduce yourself 
and emphasize the philosophical or theoretical underpinnings of your professional life. Here is an extract from the 
preamble of one of the authors’ tenure portfolio:  
  

The initial purpose of this portfolio was to provide evidence that I had met the …..tenure criteria. As I 
made lists and gathered materials, I found that I wanted to do more than document my accomplishments. 
Simply put, I wanted to explain and describe “Why I do what I do.” For those reasons, I chose to create a 
reflective professional portfolio in an electronic format to present myself and my work. Capturing the heart 
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and soul of my teaching has been a complex difficult journey. Along the way I discovered my scholarship, 
renewed my dedication to service, and affirmed my commitment to teaching. (Harris, Tenure Portfolio, 
spring 2005). 

  
Following the preamble you need an organizing framework to direct the audience to the main sections namely, 
Teaching, Scholarship, and Service. A holistic view of all sections may be presented either as site map or table of 
contents. The advantage of an electronic portfolio is that you can hyperlink artifacts to the site map or table of 
contents. Figure 1 below is an example of a site map used as an organizing framework. 
  
Figure 1: Site Map (Harris, Tenure Portfolio, spring 2005). 
  

 
  
At the beginning of each section write an introductory statement. Use this as an opportunity to highlight the 
significance of each component. 
 
 
Demonstrating Teaching Excellence  
     Begin the presentation of teaching effectiveness section with a philosophy of teaching and learning. What 
philosophical beliefs shape course development and implementation? How a faculty  translates these beliefs into the 
structure of the course syllabus, development of teaching resources to support learning, the implementation of the 
course, and facilitation of students’ learning, should be documented in the portfolio. In addition, provide hyperlinks 
to evidence of each for verification.   
     It is important that faculty realize that a tenure portfolio may be the only place where they can demonstrate 
evidence of effective teaching on their own terms. A portfolio allows the educator to “represent the complexity and 
context-dependent judgment that characterizes teaching” (Shulman, 1998, p.31) and contains documentation of 
teacher performance and student learning (Painter and Wetzel, 2005). “Educators must demonstrate that the hours 
spent in the classroom are only a part of the real work of teaching. The teaching portfolio can provide professors 
with a vehicle to document the quality and quantity of their teaching” (Murray, 1997, p.1). Therefore, a detailed 
explanation of course development process is necessary, rather than just a listing of course syllabus components. 
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“Much of the portfolio should be devoted to reflection on how your actions are congruent with your beliefs about 
teaching. Most portfolios would also incorporate a plan for altering behaviors found to be incongruent with the 
philosophical assumptions about teaching and learning. And the portfolio should incorporate a strategy to assess the 
appropriateness and success of the new behaviors.” (Murray, 1997, p.2). 
     We had Murray’s and others’ advice at the back of our minds as we developed the teaching sections of our 
portfolios. We began with a narrative of our philosophies of teaching and learning. We addressed the philosophical 
beliefs that shaped our course development and delivery.  We made apparent the process whereby we wove our 
beliefs into the structure of the entire course.  Below is an example of introduction to the teaching section of one of 
the authors’ tenure portfolio:  
  

Teaching has always been my passion…I grew up knowing the value of a good education, and I have 
strived to be not just a good educator, but a creative one. A creative educator finds several ways of reaching 
learners. As Lee Shulman once said, if you have 150 students in your class, there are "150 Ways of 
Knowing." So one size does not fit all, and you must find ways to reach all students.  As a result, I never 
teach the same course the same way twice. For each group of students that I come in contact with every 
semester, I try to "listen" to their needs and tailor my teaching to meet those needs. In the design of my 
courses, I have a variety of activities which provide students with several opportunities to succeed. There 
are projects that enable them to develop learning as well as technology skills.  At the same time, there are 
course notes that enhance their knowledge construction. I strongly believe in the Constructivists view 
which says that learners are not just empty vessels that you fill with knowledge. Learners actively construct 
their own knowledge from information available to them. With this in my mind, I try to create learning 
environments that will increase the opportunity for learners to construct knowledge in ways that are 
meaningful to them. As you will find in my course outlines, examinations and tests are only a small 
proportion of my course evaluation. To my thinking, examinations develop ability to recall information 
from memory, whereas our students would go into a world where practical knowledge and skills in 
information access and usage are most valued… (Aworuwa, Tenure Portfolio, spring 2005) 

  
     These philosophical beliefs about teaching and learning influenced the way we planned learning tasks for our 
students.  
  

The assignment samples presented here were created so that one assignment is a precursor to another and 
then integrated at the final phase. In the first assignment {hyperlink}, students research assistive or adaptive 
technology for persons with disability from the Internet. This allow the students to learn to use Internet 
research tools as well as learn about the social and ethical issues of using technology (which is one of the 
competencies of the TExES) [Texas teacher certification examination] [sic]. 
     The second assignment requires students to use their research notes from previous assignment to 
develop a PowerPoint presentation {hyperlinked evidence} to be delivered to an audience. This allows 
students to learn to use a technology tool to develop communication skills (another TExES competency) 
[sic] 

… Each major assignment is accompanied by a rubric or checklist that informs students about how 
they will be graded on the assignment and also serves an advance organizer of the quality of work expected 
from the students. (Aworuwa, Tenure Portfolio, spring 2005).  

  
     In cases when teaching actions have unintended consequences, it is important to reflect on why, make corrective 
actions and analyze the impact on your teaching and students’ learning. Such instances provide opportunity for 
growth by deepening our understanding of who we are as teachers and who our students are as learners. As one of 
the authors reflected on a course she has taught for several semesters, she discovered several misconceptions both 
she and her students brought into the course. 
  

When I first taught this course in the summer of 2002, there were misconceptions on my part and on the 
part of the students …First, I assumed my students were all education majors, so I used a lot of education 
concepts and examples in the course.  I soon realized that I had students taking the class who were other majors 
including psychology and criminal justice. Even ‘education’ students were not familiar with the education 
concepts and terminologies I was using… [because this course was taken prior to foundational education 
courses]. 
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The misconception on the part of my students included an assumption that the class was just like any other 
class in which they have specific chapters to read and they take a test and it is over. They were not prepared for 
the amount of new and technical concepts and the time commitment.  For many of them, the course was the first 
time they would learn about computers. The situation was not helped by the fact that there was no textbook … 
How do you select a textbook on computer technologies that will meet the needs of all the majors… [even 
electronic notes were a source of confusion because students failed to connect to hyperlinked materials]. 

…, I gradually developed the course notes and tutorials…into a tutorial book (see: As easy as 1-2-3: A 
tutorial on basic computer skills for teachers) {hyperlinked document}. The course had better students’ ratings 
the semester we first used the tutorial book…  

            Other improvements that I have made to the course include streamlining assignments so that students can 
complete a sizeable portion during class through hands-on activities (Aworuwa, Tenure Portfolio, spring 2005). 

  
Throughout the teaching section highlight instructional strategies that you are excited about and which result in 
profound learning experiences for your students. Facilitate the audience’s understanding of your teaching 
enthusiasm and student’s learning through reflective explanations.  
  
Demonstrating Excellence in Scholarship 
     Within the scholarship section it is important to describe how you have met the criteria specified in your 
university’s guidelines. Here is how one of the authors presented evidence demonstrating how she met the 
scholarship requirements: 
  

Evidence that I have met and surpassed [university’s] tenure criteria for scholarship includes: (a) 
membership in the Academy for Educator Development; (b) six collaborative grants totally $45,150; (c) 14 
presentations at national juried conferences and numerous state, regional, and local presentations and 
workshops; and (d) two publications, one review of a textbook for Allyn and Bacon publishers, and a 
journal article submitted to the Journal of Excellence in College Teaching. Most significant for me on a 
professional level is not the count of scholarship activities but the manner in which scholarship enriches my 
teaching and vice versa. It is a revelation for me that the scholarship and teaching are so interwoven each 
shaping and enriching the other (Harris, Tenure Portfolio, spring 2005). 

 
The reflective introductions depend on your style. Here is another approach. 

Scholarship is a part of my professional life that I realize I now enjoy as much as I enjoy teaching. 
Through the Regents' Initiative fund, I was privileged to attend a "Writing for Professional Publication" 
workshop conducted by ….I learned from the workshop how to link research and teaching so that my 
research informs my teaching and vice versa. In addition, being a member of the Academy for Educator 
Development has had a positive impact on my scholarship. It provided me the opportunity to attend several 
workshops and conferences, form important alliances, and enhance my professional development.  

 I have listed in my resume several scholarly activities in which I was engaged during the period 
under review. They included research and publications, grants, conferences, workshops attended for my 
own professional development, and workshops that I have conducted for others. (Aworuwa, Tenure 
Portfolio, spring 2005). 

 
Group the different types of scholarly activities such as grants, publications, conference presentations, professional 
development, research agenda, and professional organizations and hyperlink to artifacts selected for each group. If 
you find gaps in meeting the university’s requirements provide an explanation. See an example: 
 

   I have not been able to achieve much in the area of grants in the last two years. I hope to do more when I 
complete the development of my courses…The grants information presented relate to my activities with the 
Academy for Educator Development Fellowship grant, MasTAR - an unfunded grant, and previous grant 
project that I worked on shortly before I joined the faculty…(Aworuwa, Tenure Portfolio, spring 2005). 
 

The significance of the scholarship section is critical tenure component; therefore try to represent as many areas of 
scholarship as possible.  
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Demonstrating Excellence in Service 
     As in your Teaching and Scholarship sections, your Service area also needs a quality introduction. For example: 

 
According to the College's guidelines for Tenure and Promotion, faculty members are expected to be 
actively engaged in the academic governance of the University, College, and Department. Faculty members 
are also expected to actively participate in activities of their profession, as well as provide service to the 
community. I believe I have met and exceeded expectations in all service categories - namely, university, 
profession, and the community. Service has always been a part of my life. I believe in giving one hundred 
percent in all that I do, and service to my fellow human beings is one of the highest callings a person can 
receive. Even though I may catalog a list of activities in which I had been involved, I still believe that I 
have not done enough to serve my community. I have always felt that way, and I think I will continue to 
feel that way. Maybe we all need to feel we have not done enough to keep us on our toes (Aworuwa, 
Tenure Portfolio, spring 2005)..  
 

Think about the different categories found within the service area and present a reflective summary of your 
contributions and hyperlink each to the artifacts. Here is an example of how one of the authors presented her service 
to her profession: 
 

I affiliate with a number of professional organizations for the purpose of promoting the missions of the 
organizations, as well as keeping me abreast of developments in my fields and for professional growth. I 
have been more active in some of the professional organizations and divisions than I have been in others. I 
had served as a conference proposal reviewer [hyperlink to email assigning reviews] for AECT divisions 
since 2002, and as a conference session facilitator [hyperlink to email documenting session facilitator 
assignments] for several sessions at the AECT Conference.  I have also been more active with some of the 
listserv and weblog activities of the Distance Learning division, since its objectives are more in line with 
what I currently do in my job. I served as an expert panelist for an AECT/PT3 Catalyst project [hyperlink 
to letter] …. The purpose of the project was to identify technology-based teaching strategies of various 
education professionals in order to develop certificate programs for them.  Expert panelists helped to 
identify the strategies (Aworuwa, Tenure Portfolio, spring 2005). 

 
For community service often photographs tell the story best. Photographs may be hyperlinked or presented as an 
electronic album. Sometimes you do not necessarily have to have a leadership role for your service to be significant: 
 

My part in [name of local children’s park] was very small, but as … would say every part counts! My 
interest was to get the … students involved. For the design day with hundreds of school kids at [location of 
event], I enlisted… education students as volunteers. I was so inspired by the day I wrote Why Build a 
Park?  [hyperlink to essay]. Much to my surprise and pleasure, [the English professor] thought my essay 
would inspire [university’s] faculty and staff to make donations, so she sent it out (Harris, Tenure Portfolio, 
spring 2005). 

 
Service is an area in which each faculty member can demonstrate contributions and their individualism. This section 
may have a completely different tone than Teaching or Scholarship sections which adds depth and breadth to your 
portfolio.  
  
Other Components and Required Documentations 
     Within the tenure review process your institution may require specific components such as an application letter, 
vita, annual evaluations, lists of courses per semester with enrollment, and student evaluations.  
The placement of these items in your portfolio depends on your style and the emphasis you want to create. For 
example, the letter of application may be placed as the first page followed by a table of contents which hyperlinks to 
your vita, evaluations materials, followed by Teaching, Scholarship, and Service sections. To address evaluation one 
of the authors created an evaluation section, placed after her vita. She used a table summarizing annual faculty 
performance evaluations for each year, hyperlinked to a copy of the evaluation documents.  
     Other materials included were a pre-tenure review report, information about promotion, and student evaluations.  
The other author, on the other hand, addressed evaluation under two sections. The annual faculty performance 
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evaluation was treated in a separate section while student evaluation and course were addressed as part of teaching 
effectiveness section.   
     Finally, it is important to note that you may create sections to address accomplishments that do not fit in the 
standard sections. For example one of the authors included an “Other” section in which she presented awards and 
letters of appreciation. 
  
Step 5: Reflections Highlight Professionalism 
     Throughout this article we have embedded examples of the reflective explanations that support artifacts. 
Reflection weaves together each detail of your portfolio and creates a holistic understanding of depth and breadth of 
your work. The point at which you begin the reflection part of your portfolio is a stylistic choice. You may write the 
reflections first, last, or even during the middle of the portfolio process. Each approach is valid. What is important is 
emphasizing how each artifact demonstrates continuous growth and development of your teaching knowledge and 
practices, and how it demonstrates the philosophy that informs your professional endeavors. One author actually 
used the reflective introductions to each section, Teaching, Scholarship, and Service as the core of her application 
letter. The other author concluded the portfolio with a final reflection.   
  
Step 6: Polish and Package    
     Presentation matters. Polish and package the portfolio before presenting it to the intended audience. The table of 
content, overview of the portfolio, and conclusion to the portfolio contribute to the flow of the materials. You may 
construct the table of contents as you develop the portfolio, or complete it after all sections have been constructed. 
Once again, this is a stylistic choice and both approaches are appropriate. Each section may have a table of contents 
as well. Hyperlinks from these organizing frameworks allow for multiple points of access to your information. Be 
cautious about the number of layers you create with your hyperlinks, because some audiences dislike more than 
three or four layers.  
     Use color to enhance the visual quality of your portfolio. Soothing and attractive colors prevent your portfolio 
from becoming boring and monotonous. Colors that are too bright or too dark may discourage your audience rather 
than engage them. Pages with related information may have the same color scheme, to facilitate ease of transition. 
Font color and size are also important to enhance your presentation. Finally, there are several options of submitting 
your electronic portfolio. You may send it electronically or save to a CD or DVD with a cover letter in a 
presentation binder.   

  
Conclusion 

     Creating a tenure-winning portfolio starts at the beginning of your teaching career. It can be an arduous task or a 
rewarding experience, depending on your attitude and level of preparation. To the authors, it was a revealing 
experience, an opportunity to learn about ourselves and our career. Constructing our portfolios in electronic format 
provided us the flexibility to show the richness and diversified experiences of our professional lives.  
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